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1. Heab u 3272494 TUCUMIIMHBI (MOTYJIs1)

e AucHUNIMHBI «AHTTUHCKUH SI3bIK B TPO(ECCHOHATILHON ACSITEIBHOCTHY - PA3BUTh
y CTYACHTOB KOMMYHHMKAaTHUBHYIO KOMIIETEHLIMIO, YPOBEHb KOTOpPOM IO3BOJIUT HCIIOJIb30BATH
AQHMIMHCKUHA  S3bIK B IPOQECCHOHATIBHOM JIeATENIbHOCTH, IOBBICUTH YPOBEHb BIIAJCHUS
AQHTJIMHCKUM SI3BIKOM, JOCTUTHYTBHIM Ha MPEBIAYLIEM JTale, a TaKXKe 3aJ0XKHUThb OCHOBY MAJIs
JAJIbHEHMILIEro caMOCTOATEIbHOI0 U3YUEHUs TPOPECCHOHATIBHOIO ACMIEKTa SI3bIKA.

3agauyu AUCHMILINHBI:

— JOCTIDKEHHE HEOO0XOAWMOrO YPOBHS JIMHI'BUCTUYECKUX HABBIKOB — HW3YYEHHE U
UCTIOJIb30BaHUE JIEKCHYECKUX M TPaMMaTHYECKUX €AMHUIl B 00beMe, KOTOPhIi HEOOXOAUM Jis
TBOPYECKOH J1eATENLHOCTH B IPO(YECCHOHAIBHBIX chepax U CUTyalusx;

— Ppa3BUTHE NHUCKYPCUBHBIX HABBIKOB - YMEHHUS IOCTPOEHHUS LEJIOCTHBIX, JIOTUYHBIX
BBICKa3bIBaHUI (IIMCKYpCOB) pa3HBIX (YHKIMOHAIBHBIX CTHJEH B YCTHOH W NHUCHMEHHOM
KOMMYHHKAI[MY HAa OCHOBE IOHUMAHUS Pa3JIMYHbIX BUJIOB IPO(HECCHOHATbHO-OPUEHTUPOBAHHBIX
TEKCTOB IIPU YTEHUU U ayJUPOBAaHUU;

— pa3BUTHE NPAKTHKHU HUCIIOJIB30BAHMSI aHTJIMHCKOTO SI3bIKA JUJISl PELICHUs] CHEUAIbHBIX
npodecCHOHANBHBIX 3a7ay (IOJ00p JIMTEpaTyphl, YTEHHE COOTBETCTBYIOUIMX HCTOYHHMKOB,
IPOCMOTP IPOTrpaMM IO UHTEPECYIOIIEH CTyACHTa MPoOIeMaTHKe);

— 3aKpeIuieHHe CTpPAaTerH4yecKOro HaBblKa — HaBBIKA HCIIOJNb30BaTh BepOaJbHBIC WU
HeBepOaIbHbIE CTPATETUH AJIs1 KOMIIEHCALMH TPOOEIIOB, CBA3aHHBIX C HEIOCTATOYHBIM BIIaJICHUEM
SI3BIKOM;

— TIOBBIIIEHUE YPOBHS Y4eOHOI aBTOHOMUH, CIOCOOHOCTH K CaMOOOPa30BaHMIO;

— pa3BUTHE KOTHUTUBHBIX U UCCIIEIOBATEIbCKUX YMEHUM;

— pacuMpeHHe Kpyro3opa M TOBBIIICHHE OOLIeH KyJIbTYpbl: HU3yU€HHE KYJIbTYPHBIX
0COOEHHOCTEH, HPaBOB, OOBIYAEB CTPAH M3yYaeMOTIO s3bIKa, ITUKH, BOCHUTAHUE TOJEPAHTHOCTH
Y YBaKEHUS K JYXOBHBIM IIEHHOCTSIM Pa3HbIX CTPaH U HApOJOB.

2. MecTO IUCHMIIMHBI (MOYJI5) B CTPYKTYpe OCHOBHO¥ NMpogeccHoHAILHOMI
00pa3oBaTeILHON MPOrpaMMbl BbICIIET0 00Pa30BaHUS

JlucruninnHa « AHTIMHCKANA S3BIK B MPO(GECCHOHATBHOMN IEATeTLHOCTH» BXOJUT B YacTh
yueOHOoro 11aHa, popMupyemasi yuaCTHUKaMU 00pa30BaTeIbHBIX OTHOLICHHI O HAINPaBICHHIO
noarotoBku  37.03.01 Tlcuxomorusi, HampaBieHHOCTs (mpodmib) «llcuxomornueckoe
KOHCYJBTUPOBaHUE.

3. O0beM AUCHUILIMHBI (MOAYJIs) B 3aUeTHBIX eIMHNIAX U AKAJeMHUYECKHUX Yacax ¢
yKa3aHHeM KOJHYeCTBA aKAa/leMHYeCKUX YaCOB, BbIIeJIeHHbIX HA KOHTAKTHYIO padoTy
00y4YaIIKUXCs ¢ mpenojaBaresieM (110 BUAAM YUeOHbIX 3aHATHI) U HA CAMOCTOSITEJIbHYIO
padoTy 00y4aronuxcs

OO6m1ast TpyA0€MKOCTh TUCIMIUIMHBI COCTABIISIET 8 3aU€THBIX €IMHUII, Bcero — 288 "acos.

Bcero yacos
Bup yueOHoit paboTbl OUHO-320UHAs
ouHast opma
dbopma
oOyJeHus
o0y4eHus

KonTtakTHasi pa6oTa ¢ npenojaBartesieM (Bcero) 168 112
B TOM YHCIIE!

3aHsaTUA JIEKIIHOHHOTO THUIIA - 84
3aHATUS CEMUHAPCKOTO TUMA (IPAKTUYECKHUE 3aHATHS]) 168 28
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dopma KOHTPOJIISL 2 DK3aMeHa




4. IlepevyeHb NJIAHMPYEMBbIX Pe3yJIbTATOB 00y4eHHs MO JMCHUILTHHE (MOIYJII0), COOTHECEHHBIX C MJIAHMPYEMbIMH Pe3yJbTaTAMU
O0CBOEHHSI OCHOBHOI MpodeccuoHAILHOKH 00pa30BaTeIbHOI MPOrpaMMbl

Kon u HaumenoBanue

IInanupyemsle pe3yJbTaThl 00y4eHHs 1O

KOMIIeTeHI MM (1) Ko 1 HauMeHOBaHHe HHAMKATOPA JOCTHKEHUsSI KOMIIETeHIIUH
1 AUCHMILIAHE
BBINYCKHHKA
Kommynukanusa YK-4 NYK 4.1 3HaTh. TrpaMmaTHyeckue TmpaBuia, GOpPMBI H
CrniocobeH ocymecTBiaTh | OCyIIecTBISET A€7I0BYH0 KOMMYHHKALIMIO B YCTHOU (hopMe Ha KOHCTPYKIIMH, JIEKCHKY aHIVIMHCKOTO  s3bIKa,
JIEJIOBY0 KOMMYHHUKAIIMIO | PyCCKOM M MHOCTPAHHOM SI3bIKaX. HE00XO/IUMBIE TUISL peanuzanuu

B YCTHOW U MUCHMEHHOM
dopmax Ha
rOCy/apCTBEHHOM SI3bIKE
Poccniickoit denepanuu u
WHOCTPaHHOM(BIX )
SI3BIKE(aX)

HNYK 4.2
Ocy1iecTBISET 1EI0BYI0 KOMMYHHUKAIMIO B MTUCbMEHHOH (popme Ha
PYCCKOM M MHOCTPAHHOM SI3BIKaX.

po¢eCCUOHANTBHBIX 3a]1a4.

YMeTh: JIOTHYHO, apTyMEHTHUPOBAHO M KOPPEKTHO
MOATOTOBUTH YCTHbBIE u MUCHbMEHHbIE
BbBICKAa3bIBaHU L Ha HHOCTpaHHOM A3BIKC B
pasnmuuHbIX chepax mpodeccHoHaTLHOTO OOIIECHNUS.
Ba aJ1€eTh. HaBbIKaMH HUCITOJIb30BaHUA
MOHOJIOTHYECKOW U JIUAJIOTUYECKOM YCTHOM H
HUCbMEHHOU peun B CUTyalusx ACJII0OBOTO
B3aUMOJICHCTBUS B Mpefelax  HM3y4YeHHOTro
SI3BIKOBOT'O MaTepHuaa.

! JIns yHuBepcanbHbIX M 001enpodhecCHOHAIBHBIX KOMIICTEHIUH YKa3bIBACTCS TAKKe HAMMEHOBAHME TPYIIIbI KOMIIETEHIMI
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Koa v HaumeHoBaHue

Ilnanupyemblie pe3yabTaTbl 00y4eHUs M0

KoMIleTeHIuu (uii) Kox 1 HauMeHOBaHMe MHAMKATOPA TOCTHKEHUS KOMIIETEHIIUNU
BbINyCKHUKA® A CITHTLHITE

IIK-4. Cnocoben HIIK 4.1 3HAaTh: JEKCUYECKHUI U TPaMMaTUYECKUH MUHUMYM,
OCYIIECTBIISTh KoHncynbTupyer oO0yd4arommxcsi 1Mo mnpoOiemMaM CaMOIO3HAHUs, | HEOOXOAMMBIN TUTSt MICUXOJIOTHYECKOTO
MICUXOJIOTHYECKOe npodeccuoHabHOTO CaMOOIIPeIeICHHS], IMYHOCTHRIM Ipo0iieMaM, | KOHCYJIbTUPOBAHUSI Ha aHIVIMMCKOM SI3bIKE B
KOHCYJIbTUPOBAHHUE BOIIPOCaM B3aUMOOTHOIIICHUN B KOJUIGKTHUBE, C POIUTEISIMU U | Ipolecce MpodeccuoHabHOMN 1eITeIbHOCTH.
CcyOBEKTOB JIPYTUM BOIIPOCaM. YMmers:! Ocy1iecTBIsITh MICUXOJIOTHYECKOE
00pa3oBaTeNBLHOTO HIIK 4.2 KOHCYJIbTUPOBaHHE CYyOBEKTOB 00pa30BaTEIHHOTO
nporecca. OcymecTBiser KOHCYJIbTHUPOBAaHUE aJIMUHHCTpAINK | Iporiecca W 0pOopMISTh MPOodeCCHOHATBHYIO

00pa3oBaTeNnpHON OpraHU3aIiy, IEAAroroB, POIUTENICH (3aKOHHBIX
MPEACTABUTENCH) MO TCUXOJIOTHYECKUM MpobiieMaM OO0ydeHHs,
BOCIIUTAHUSI U PA3BUTHUS O0YUAIOITIXCA.

HUIIK 4.3

Odopmrsier u BeeT MpodeCCHOHATBHYIO TOKYMEHTAUIO (TUTaHbBI
paboThI, ICUXOJOTUYECKHUE 3aKITFOUCHUS U JIP.)

JOKYMEHTAIUIO Ha aHTJIMICKOM SI3BIKE.

Baaneer: HaBBIKAMH IICHXOJIOTHYECKOTO
KOHCYJIBTUPOBAaHUS 1O TnpobiremaMm oOyueHus,
BOCIIUTAHUS U PAa3BUTHS HA QaHTJINHCKOM SI3BIKE.




5. Copep:xkanne TUCHUNIHHBI (MOIYJIA)

HaunmeHnoBanue Tem
(pa3nesioB)

Conep:xanue Tem (pa3aesioB)

Tema 1. Theories of
personality. Teopun
JIMYHOCTHU

Jlexcuka: pazaMyHbIe TEOPUU JMYHOCTH, NUOTPAQUUYECKU M HOMOTETHYECKUH MOJXOMAbl K M3YyUCHHIO JIMYHOCTH, TEOpHUs
JIMYHOCTHBIX KOHCTPYKTOB JIMYHOCTH, KOTHUTUBHBIN TOAXO, Teopust Dpeiina

I'pammaruka: Conditional 0-1

Yrenue: Texctel Research in the Study of Personality, A case study method, Freud’s theory of personality

Aynuposanue: How can personality be described?

VYcrHas peds (MOauIorundeckas):

- CpaBHEHHE TEOpUid, 0OCYKICHIE METO/I0B UCCIICTOBAHMS H MTOJIX0/I0B YUEHBIX
VYcrHas pedb (MOHOJIOTHYECKAs ):

-pacckas o Teopuu Ppelina

[TuceMeHnHas peys:

- acce A Humanistic Theory of Development

Tema 2 Parents And
Their Adult Children.
JleTcko-poauTenbeKue

Jlekcuka: cioBa JUisi OMCAHUS AETCKO-POJAUTENBCKUX OTHOLIEHHI

I'pammatuka: Conditionals 2-3, Mixed Conditionals

Yrenue: TekcTel Reasons for communicative failures, Being a roommate, Arrogance diminishes wisdom
Aynuposanue: How Parents Can Help Teens Under Academic Pressure

OTHOLICHUA
VYcrHas peds (MOauIorndeckas):
- 00CyXIIeHUE U pactpe/ieieHHe CEMEHHBIX 00s3aHHOCTEH
VYcrHas pedb (MOHOJIOTHYECKas ):
- pacCka3 O MOATOTOBKEC z[eTeﬁ K COLIMAJILHBIM YCJIOBUSM KU3HU
[TuceMeHnHas peys:
- acce Kids and household duties
Tema 3. Family Jlexcuka: BUIbI KOH(QIIUKTOB, IPUYHHBI, TOCIEICTBUS, ITyTH Pa3peIIeHUs
Conflict. I'pammatuka: Infinitive
BHyTpHCceMeiiHbIit Urenue: TekcThl Causes of Family Conflict, Familiarity preeds contempt, Living with only one parent
Aymuposanwue: Never again to be together, Family Conflict Styles
KOH(IJIUKT

VYcTHas peus (MoIuIorndeckas):

- 00Cy)KJeHre CTUJICH KOH(MIUKTOB

YcTHas pedb (MOHOJIOTHYECKAS):

- ONMCaHME UJEATHLHOIO KOH(IMKTa BHYTPU CEMbU
IIucemenHas peus:

- acce Relationship Conflict: Healthy or Unhealthy
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Tewma 4. Constructive
and Destructive
Conflicts.
KoHcTpykTHBHBIE U
JECTPYKTUBHBIE
KOH(JIUKTBI

Jlexcuka: ONMCaHUE pa3IMYHBIX CTHIICH BeleHHUs KOH(IMKTOB, IPUYMHBI, PE3yIbTaThl, aHAJIN3 OIIHOOK
I'pammaruka: Gerund

Urenue: texctel What Is Relationship Conflict, Conflicting Features, The Difference between Constructive and Destructive
Conflict

Aynuposanue: Improving your non-verbal communication skills

VYcrHas peds (MOauIorndeckas):

- CpaBHCHHC cTuiaei BCACHUS CITOpa

VYcrHas pedb (MOHOJIOTHYECKAs ):

- aHAJIM3 OIIMOOK KOH(DIMKTYIOLIX

[TuceMeHnHas peys:

- acce Arguments do not always have to end badly

Tema 5. What makes a
good teacher.
IIcuxonorunyeckue
0COOCHHOCTH
npodeccun yIuTes

JIekcuka: BUJbI MOTUBallu, METOABI 06y‘leHI/Iﬂ, IICUXOJIOTHYECKHNE OCOOEHHOCTH BO3PAaCTHOI'O pa3BUTHUA
I'pammaruxka: Infinitive

Yrenwue: Texctel How children become adults, Motivating students, Methodology of teaching psychology
Aynuposanue: What Makes a Good Teacher?

VYcrHas peds (MOauIorndecKkas):

- 00cyXIeHHe CTHIICH U METO/I0B BOCTIUTAHHUS

VYcrHas peyb (MOHOJIOTHYECKAs ):

- CpaBHEHHE CUCTEM CeMeWHOro Bocnutanus B Poccuu u 3a pyoesxom

[TuceMeHnHas peys:

- acce What Makes a Good Teacher?

Tema 6. Counselling
and Guidance.

KoncynbTupoBanue u
PYKOBOJACTBO

JIekcuka: BHU/bI KOHCYJIBTHPOBAHUA, LICJIN U 3aJa41, MCTOAbI UCCIICAOBAHHUA

I'pammaruka: Revision of Infinitive and Gerund

Yrenwue: Texctol The principles of guidance, Schooling vs Teaching, The major approaches to counselling
Aynuposanue: Facilitator

YcTHas peus (MOJUIOTHYecKas):

- 00Cy’K/IeHHE pa3HBIX CTUIIEH KOHCYJIbTUPOBAHUS

YcrHas peub (MOHOJIOTHYECKAS):

- IIPUHILUIIBI KOHCYJIBbTUPOBAHUSA

[TuceMeHnHas peys:

- acce Role and responsibilities of a councellor




6. CTpykTypa JUCHMILUIMHBI 10 TEMaM C YKa3aHHEM OTBeIeHHOI'0 HA HUX
KOJINYeCTBA aKaJeMU4eCKHX YaCOB U BU/IOB YUeOHBIX 3aHATHI

Ounas ¢popma o0ydeHuUs1

Ne HaumenoBanue teMm (pasaenoB) | KonrakrHas padora, | CamocrositesqibHasi | Beero,
n/n JUCIUIIINHBI qac. padora, yac. gac.
IIpakTnyeckue
3aHATHSA
1 cemecTp
1. | Tema 1. Theories of personality. 28 11 39
Teopuu muyHOCTH
2. | Tema 2. Parents And Their Adult 28 11 39
Children. [lercko-poauTensckue
OTHOIICHUS
3. | Tema 3. Family Conflict. 28 11 39
BryTtpucemelinbiii KOHQIUKT
KonTpous: 27
\ Hroro 3a cemectp: \ 84 33 144
2 cemecTp
4. | Tema 4. Constructive and 28 11 39
Destructive Conflicts.
KoHcTpykTHBHBIE U
JeCTPYKTHUBHBIE KOH(JIUKTHI
5. | Tema 5. What makes a good 28 11 39
teacher.
[Tcuxonoruveckre 0COOEHHOCTH
npodeccun yIuTes
6. | Tema 6. Counselling and 28 11 39
Guidance.
KoncynbTupoBanue u
PYKOBOJICTBO
KouTtpoJnb: 27
HToro 3a cemecrtp: 84 33 144
Hroro: 168 66 288
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OuHo-3204Has popma o0yueHUst

Ne
n/n

HaumenoBanue
TeM (pa3aesioB)
JUCHHUILINHBI

KonTakTHas padora, yac.

3auaTus
JeKIUOHHOI0 THIIA

IIpakTH4eckune

3aHATHUSA

CamocTtost
TeJbHAast
padora, yac.

Bcero,
Jac.

1 cemecTp

Tema 1. Theories of
personality. Teopun
JJMYHOCTHU

14

4

20

39

Tema 2. Parents And

Their Adult Children.

Jlercko-
poauTenscKkue
OTHOIIEHUS

14

20

39

Tema 3. Family
Conflict.
BuyTpucemelHblii
KOH(JIUKT

14

21

39

KonTpoJn:

27

Hroro 3a cemectp:

42 |

14

61

144

2 cemecTp

4.

Tewma 4. Constructive
and Destructive
Conflicts.
KoHCTpyKTHBHBIE 1
JECTPYKTUBHBIE
KOH(JIUKTBI

14

20

39

Tema 5. What makes
a good teacher.
[Icuxonorunyeckue
0COOCHHOCTH
npoQeCCUu yunuTens

14

20

39

Tema 6. Counselling
and Guidance.
Koncynptuposanue
U PYKOBOJICTBO

14

21

39

KonTpoJns:

27

Hroro 3a cemecTp:

42

14

61

144

Hroro:

84

28

122

288
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7. IlepevyeHb y4eOHO-METOAMYECKOT0 0OecnedeHHs 1JIsi CAMOCTOSITeIbHOI PadoThl U
TeKylero KOHTPOoJIs 00y4aruuxcs no THCHUILVINHE (MOAYJII0)

CamocrosTenbHas pa60Ta ABJISICTCA OJHHUM U3 OCHOBHBIX BHU0OB y‘IGGHOfI JACATCIIbHOCTH,
COCTaBHOM 4YacCThIO yueOHOTO IMpoliecca U UMEET CBOEH LeJblo: TITyOO0Koe YCBOCHHE MaTepuasa
AUCHUIINIMHBI, COBCPHICHCTBOBAHUC U 3aKPCIIJICHUC HABBIKOB CaMOCTOSITEIILHOU paGOTbI C
JUTEpPATypoil, PEKOMEHJIOBAHHOW TMpernojaBaTeieM, YMEHUE HaWTH HYXHBIA MaTepual |
CaMOCTOATCIIBHO €ro HUCIIOJIBb30BAaTh, BOCIIMTAaHHUE BBICOKOU TBOp‘IeCKOI\/'I AKTUBHOCTH,
WHUIMATUBBI, TMPHUBBIYKA K TOCTOSHHOMY COBEpPLICHCTBOBAHMIO CBOMX 3HaHMM, K
LEJIEYCTPEMIIEHHOMY HAyYHOMY IIOHUCKY.

Kontponb camoctosiTensHON pabOThI, SBISETCS BaXXKHOW COCTABIAIONICH TEKYIIETO
KOHTPOJIA YCIICBACMOCTH, OCYILICCTBIIACTCA IMPCIIOAaBaTCIICM BO BPEMS IMPAKTUYCCKUX 3aHSTUU U

obecrieunBaeT OIEHUBAHUE XO/a OCBOCHUS U3y9aeMON JUCITUTIIINHBI.

Pacnpenesienne caMoCTOSITeJIbHOM PadOTHI

Bunpl, popmMbl 1 00BEMBI CaMOCTOATENBHONW paOOTHI CTYACHTOB MPU W3YYEHUU aHHOM

AUCHUIIIIMHBI ONIPCACIIAOTCA €€ COACPKAHUEM U OTPAKCHBI B CJIG,Z[YIOHleﬁ Ta6JII/II_[eZ

Bun O0Bbem caMOCTOSTEJILHOM PadOTHI
Ne HaunmenoBaHue TeM .
n/n | (pa3aenoB) TUCHHUILINHBI CAMOCTORTCILHOH o4Hast popma O4HO-3a04Hasd
paboTbl 00ydenus dopma 06yueHuS
1. | Tema 1. Theories of [ToaroroBka k 11 20
personality. Teopuu ayTUTOPHBIM
JTHYHOCTH 3aHSATHUSIM
2. | Tema 2. Parents And Their [ToxroroBka k 11 20
Adult Children. Iercko- ay TMTOPHBIM
POJMTENBCKUE OTHOILIEHHS 3aHATHAM
3. | Tema 3. Family Conflict. IMoaroroBka 11 21
BnyTtpucemelnnsii ayTUTOPHBIM
KOHGbIIKT 3aHSATUSIM
4. | Tema 4. Constructive and [ToaroroBka k 11 20
Destructive Conflicts. ayTMTOPHBIM
KOHCTpYKTHBHBIE 1 SaHATHAM
JIeCTPYKTUBHBIC
KOH(JIUKTHI
5. | Tema 5. What makes a [ToaroroBka k 11 20
good teacher. ay TMTOPHBIM
[cuxonorunveckue SaHATHAM
ocoOeHHOCTH npodeccuu
YAUTEIS
6. | Tema 6. Counselling and [ToaroroBska K 11 21
Guidance. ayAUTOPHBIM
KoHcynbTupoBaHue u SarATHAM
PYKOBOJICTBO
HUTOTIO: 66 122
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8. IlepeyeHb BONPOCOB ¥ THIIOBBIE 321aHUS I MOATOTOBKH K IK3aMeHY
8.1. IlepeueHb BONMPOCOB JIs MOJATOTOBKH K IK3aMeHY
1 cemectp
Ilosmopume cnedyrowue memol u omeemovme Ha ONPOCHL:

1. Theories of personality. What are the main premises of Freud’s theory? Name the three
levels of consciousness. Describe what kind of information is stored in each level and how it can
be reached and brought to the surface. What is the role of conscious and unconscious forces in
personality? Describe the hierarchy of needs Maslow proposed. What is seen as a sole motivating
drive in Rogers’ model?

2. Parents and their Adult Children. Do parents of older children experience more tension
and aggravation than those whose children are younger? What type of tie is the parent-child
relationship? What topics did the researchers at Purdue and Pennsylvania State universities ask
about? May tensions be more upsetting to parents or to children, according to the study? Why may
the parent-daughter tie provide more opportunities for tensions? Do mothers or fathers make more
demands for closeness?

3. Family Conflict. What did parental perceptions of tension increase with? What topics
were more harmful than others to parent-child relationships? What strategies do parents and adult
children use to cope with relationship tensions? What is associated with poorer quality
relationships overall? Does avoidance work as a strategy for dealing with conflicts? What do
disciplinary approaches create in children already paralyzed by inability to meet expectations?
With what kids can parents also help by being like a good administrative assistant? What is the
best time to talk with teens? Is the relationship the most important resource parents have with
teens? Does the lack of consensus open up another potential area for family conflict? Does conflict
frequently result, if relatives routinely interfere in your family’s decisions and lifestyle?

2 cemecTp

4. Constructive and Destructive Conflicts. What features of constructive (destructive)
conflict include? Can a history of unresolved conflict significantly increase the potential for
destructive conflict? Can past experiences with conflict also influence how people respond to
disagreements and arguments? Does constructive conflict grow out of healthy and trusting
interpersonal relationships among those involved? Does destructive conflict contribute to an
ongoing cycle of anger, fear and isolation between individuals and within a group? Does
constructive conflict have many positive benefits? What conflict resolution skills can be learned?
What can contribute considerably toward defusing potentially destructive conflict situations?

5. What makes a good teacher? What are the most important aspects of teacher quality?
What kind of feedback helps teachers improve the quality of their teaching? What aspects of
teacher quality can be measured and assessed? What qualities do good teachers possess? How do
teachers enact quality teaching? Towards what outcomes should teachers work?

6. Counselling and Guidance. Why do you think many people might be skeptical about
psychology being a science? How did the object of study in psychology change over the history
of the field since the 19th century? What are the potential ethical concerns associated with
Milgram’s research on obedience? Why is an undergraduate education in psychology so helpful
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in a number of different lines of work? Other than a potentially greater salary, what would be the
reasons an individual would continue on to get a graduate degree in psychology?

8.2. TunoBwbIe 3aJaHUA IJIA OLEHKH 3HAHUI
3aganue 1.

PackpoiiTe ckoOKH, UCTIONIB3Ys PAaBUIIbHYIO (POPMY aHITIMHCKOrO Iiaroiya (BpeMeHa,
YCIIOBHBIE BBIPAKEHUS, COCIIAraTe/IbHOE HAKIIOHEHUE)

1. If the car (be) out of order again, you (have to) call the
service station, but I doubt if you (have / it / service) quickly.
2. Nobody (know) what (happen) in ten years’ time as life
(get) tougher and tougher.
3. 1 wonder if they (turn) to us for help if the need (arise).
4. My little son (want) to know if there (be) some cartoons on
TV tonight. If there (be) some, he certainly (watch) them.
5. 1 wonder if the weather (change) for the better next week. |
(plan) to go to the countryside for a month.
6. | (leave) a message at the office in case the customer (phone). But
I’m afraid he’s unlikely (call) today.
7. Nobody can definitely tell us when he (come) back from London. But as soon
as he (return), we (get in touch) with him.
3aganmue 2.

Bribepure npaBUIIbHBINA OTBET:

1. The person given credit for starting psychology as a separate discipline is ... .
a) Wilhelm Wundt

b) Sigmund Freud

¢) John Watson

d) William McDougall

2. The system which focuses on how mental activity enables people to function and survive is
called ... .

a) structuralism

b) functionalism

¢) behaviourism

d) gestaltism

3. The area of psychology which would concern itself with studying the effects of aging on
various psychological processes is ... .

a) clinical psychology

b) social psychology

c) developmental psychology

d) psychometric psychology

4. John B. Watson is associated with which psychological system?
14



a) structuralism
b) functionalism
¢) behaviourism
d) gestaltism

5. The psychologist credited with developing one of the first useful tests to assess human
intelligence is ... .

a) Jean Piaget

b) Alfred Binet

c) Floyd Allport

d) James McKeen Cattell

3ananue 3.
OOBenuTe NPaBUIbHBIN MOATBHBIH IJ1aroJ:

1. When Mr. Lee was younger, he work in the garden for hours.
a. was able to b. could c. might d. needn’t
2. The landlord take his responsibilities more seriously.
a. need b. should to c. ought to d. ought
3. When I finish the course next year | speak perfect French.
a. can b. will be able to c. could d. would be able to
4. This company is awful to work for. We account for every minute of the day.
a. have to b. mustn’t c. are notto d. don’t have to

5. When she was riding in the woods last week, Helen fell off her horse but luckily she
get back on and ride home.

a. could b. would c. was able to d. had to
6. The newspaper the rumour without concrete evidence.

a. shouldn’t have printed c. oughtn’t have printed

b. needn’t have printed d. didn’t have to print
7. You often have to wait for a decision long, ?

a. haven’t you b. don’t you c.aren’tyou d. won’t you

8.3. TunoBoe 3a1anue AJsi OLEHKH YMEHUMH
3aganme 1.
OTBETHTE YCTHO Ha BOTIPOCHI:

1) What four types of temperament do you know? Describe each type. Explain on what basis they
are differentiated.
2) What is Gestalt psychology? What does the German word Gestalt mean?

3ananue 2.
[Ipoananu3upyiiTe NpeACTaBICHHYID B TEKCT€ HA PYCCKOM S3bIKE KOHQIMKTHYIO
CUTYyallMIO, JaiiTe €l OLEHKY, MPEUIOKUTE MyTH ee paspemieHusd. [1oaroroBbTe MMCbMEHHOE
COO0O0IIIeHNE Ha aHTJIMICKOM SI3BIKE.
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Wnet ypok dbusuku B 9 kimacce. Haunnarommii yunrtens (Anexcanap MiBanoBu4a) 0ObsICHSIET
TEMY, MHOTHE YYEHUKH HE cylIatoT. KTo-To 3aHsAT cBOUM Je10M, KTO-TO YhTaeT. B KoHIlEe Ki1acca
onuH u3 yuyeHukoB (Cepreil) B KOMIIAHUH OJHOKJIACCHUKOB OY€Hb TPOMKO UTO-TO PacCKa3bIBAET,
JEMOHCTPATUBHO He oOpalnas Ha y4uTessl HUKAaKOTO BHUMAaHHUS, Kak OyJITO €ro U HeT B Kjacce.
Anexcanap VBaHoBUY cTrapaeTcsl He oOpalaTh BHUMaHuE Ha IIyM C MOCIEAHMX MapT, HO IpU
OUEpETHOM B3PbIBE CMEXa JAEJAET 3aMEeYaHue yJyalllUMcs, OJJTHAKO 3aMEYaHUE YUUTENs OCTAeTCs
0e3 BHUMaHusa, 1 Cepreil mpooiDKaeT MpepBaHHBIN Pa3roBop, J00aBHB, YTO €My Ha YPOKE HE
uHTepecHo. Torna yuurens npocut Ceprest coOpaTh CBOM BelId U BBIATH K3 Kiacca. Cepreit
pearupyert rpy6o: «Jla unu te1!» (Bce 3aTuxmnm u KayT, KaK *Ke OTpearupyeT YUYUuTeNb). Y YuTelb
nozomen K Ceprero M MONBITAICS BBIBECTH €ro cuioi. Ceprero 3TO HE NMOHPABWIOCH, U OH
OTTOJIKHYJI y4uTeNs. 3aBsi3anach MOTACOBKA, B X0/1€ KOTOPOH YUUTEIb CUJION BHITOJIKHYJ yUYeHUKA
U3 Kjacca. Yok ObUT COpBaH.

3anoyHUTe MPOMYCKU CIECAYIOUIMMU TEPMUHAMHU U3 aKTHBHOT'O BOKaOyJsipa:
precursors of depression -- a sign of depression -- restore your equilibrium -- sustained
unmanaged stress — concentrate — infections and cancer -- solve problems

1. A reduce feeling of wellbeing, joy and happiness - these symptoms can be .......... :

2. You start avoiding social contact. Shunning people for a long period is also .......... :

3. Your immune system functions poorly and suffers from colds, influenza, allergies, chronic
fatigue, anxiety etc... Unless you take the necessary stepsto ...........

The ageing process accelerates because of the increased metabolism associated with ...........
You become so preoccupied with the daily stress of living that, you are unable to focus or

ok~

7. Increased creativity: not only in making or creating things but also in developing new ways to
.......... or finding better ways of doing things.

3amanue 3.
Cocnacumecs unu onpogepeHume ciedylowue ymeepicoeHus. Apeymenmupyiime c6oio
MOYKY 3DEHUSL.

1. Displacement is a defense mechanism whereby a person directs his/her negative
emotions and frustrations onto another object in order to get rid of the negative feelings.

2. A rebound relationship is not considered to be a form of displacement.

3. Human beings deal with varied negative emotions by making use of defense
mechanisms.

4. Defense mechanisms are subconscious coping techniques that are used to increase the
intensity of anything that is unpleasant, threatening, or unacceptable.

5. It was Sigmund Freud who first proposed the concept of defense mechanisms and went
on to explain how they were an integral part of a person's unconscious psyche.

6. Defense mechanisms do not act as sort of buffers or shock absorbers to lessen the pain
and do not aid a person in dealing with the negativity.

7. For displacement to occur, even the slightest trigger suffices to bring about this
negative reaction towards the target.

8. Displacement often plays itself out as a chain reaction and does not usually stop at one
incident. 9. Displacement is one of the most common defense mechanisms that is comes about
very subconsciously.
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8.4. TunoBoe 3aaHue 1)1 OLIEHKH HABHIKOB

3ananue 1.
O3HakoMbTeCh € KEWCOM IO MOJAPOCTKOBOMY ajKoroiausmy. Bamia 3amaya  kak
MpoeCCHOHAIBHOTO KOHCYJIbTAHTA - IIOMOYb TAIMEHTKE CO3/1aTh CETh TOMJICPKKUA B

cooOmiecTBe, YTO MO3BOJIUT € COXPaHATh TPE3BOCTh U MPEAOTBPALIATh OBTOPEHHE (AaKTOPOB,
KOTOpBIE CIIOCOOCTBOB&JIM €€ BBICOKOMY YpOBHIO cTpecca. CocTaBbTe IUIaH pPabOTHI,
MICHXOJIOTHYECKOE 3aKIII0YCHHUE U PEKOMEHIAIINH.

Leah is a 18 year old woman who was recently discharged from the Army on medical
grounds. During her four years in the Army, Leah experienced high levels of stress and anxiety
which she coped with by drinking heavily. When she presented for counselling, Leah had been
sober for 55 days and was seeking strategies to cope with her anxiety that didn’t involve drinking.

While working with Leah, the Professional Counsellor adopts a case management model
in order to assist her to build a network of supports within the community, enabling her to maintain
her sobriety and prevent recurrence of the factors which contributed to her high levels of stress.
For ease of writing, the Professional Counsellor is abbreviated to “C”.

Background

Leah was an only child whose parents separated during her teen years. She felt isolated and
was often bored at school. Her love of art was the only thing that gave her any enjoyment and she
expressed this by covering the school buildings with graffiti after dark. Already in conflict with
her mother due to her poor school performance, the involvement of the police after she was
reported for vandalising public property further worsened their relationship. Her father had moved
away and was no longer involved in Leah’s life.

Leah left school intending to train as an ambulance medic. On being told she lacked the life
experience required for this work, Leah joined the Army on a four year contract hoping to address
this requirement. However the Army turned out to be a repeat of the constrictive structure within
which she had struggled both at school and at home.

Being obligated to complete the full four years, she began to feel increasingly trapped and was
often anxious and depressed. She was introduced to alcohol by her fellow recruits and began using
this as a means of deadening her overwhelmingly negative feelings about the course her life was
taking. After three years in the Army, Leah was discharged on medical grounds, having become
dependent on alcohol and unable to control her intake.

Issues identified

A case manager’s initial function is to develop an understanding of the client and help build
a resource network that the client can later access on her own. In this role, C performed an
examination of Leah’s environment, behaviour and immediate needs which identified the
following issues:

1. Career indecision — although still wanting to be an ambulance medic, Leah had lost
confidence in her ability to achieve this or any other career goal.

2. Unsuitable accommodation — Leah was sharing a flat with a young man who yelled at her
if she smoked and often made unwelcome passes at her.

3. High levels of stress and anxiety — Leah continually craved alcohol during her period of
sobriety and began using valium to replace the role alcohol had played in deadening her
feelings

4. Large amounts of unstructured time — Leah had no other strategies in place to cope with
her negative thoughts and feelings and, now she was no longer working, found herself with
large amounts of time during which she had nothing else to do but think.

5. Lack of a personal support network — Leah was estranged from both her parents, had no
siblings, and felt unable to contact any of her former Army colleagues because she felt
inadequate due to the manner in which she had been discharged.

Plan
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Following an identification of issues needing attention, the case manager then coordinates a plan
to enable the client to access needed assistance within her community. In this role, C worked with
Leah to outline a plan which involved the following strategies:

©COoNOR~WNE

Schedule pleasurable activities

Obtain suitable accommodation

Increase support networks

Contact a supported job training network

Access Centrelink benefits

Undertake a drug and alcohol rehabilitation program
Cognitive restructuring

Medication monitoring

Ongoing support

This plan was designed to utilise Leah’s strengths and was later outlined in clear measurable terms
that allowed for periodic evaluation of her progress. This is particularly important when the client
is becoming disillusioned as it illustrates to her that while she may not yet have reached her goals,
she has made significant progress towards them. Leah’s goals were developed with her input to
encourage her to feel ownership of them, increasing her motivation.

Barriers

The following barriers to the above plan were identified:

1.

Goals

Craving for alcohol — Leah had used alcohol as a way of coping with overwhelming
feelings, consequently she had strong cravings whenever she was feeling particularly
stressed and anxious

“Doctor shopping” — Leah had discovered that VValium served a similar purpose to alcohol
and when her GP refused to give her any further prescriptions, she simply went to another
doctor.

Misinterpreting anxiety and stress symptoms — Leah had become hypervigilant towards
her physical symptoms of anxiety (breathlessness, increased heart rate, hot flushes,
dizziness), interpreting them as medical problems resulting from her drinking, which
further increased her stress and anxiety levels

Pessimism — Leah exhibited this internal barrier through her belief that she was solely
responsible for the things that had gone wrong in her life and that because of this, there
was no way for things to change and nobody would be able to help her. This left Leah
feeling helpless, overwhelmed and at times suicidal.

Leah’s goals were written in specific behavioural terms as follows:

1.

Schedule enjoyable activities — C asked Leah to make a list of five activities that had either
given her pleasure in the past or were things she would like to try in the future. She listed
jogging, calligraphy, painting, reading and walking on the beach. C asked Leah to carry
out at least one of these activities every day.

Obtain suitable accommodation — C asked Leah to contact a former Army colleague who
had always been very caring towards Leah and who had previously invited her to share her
home. Leah did this and, upon moving in, she and her new flatmate bought a new puppy,
providing Leah with further enjoyable activity on a daily basis.

Supported employment / job training — C accompanied Leah to an appointment with a
supported employment service run by the state government. This service aimed to support
Leah in regaining her confidence in returning to the workforce, providing her with
vocational counselling to guide her career choices and ongoing support when searching for
and commencing employment. They were also able to provide funding for retraining.
Centrelink benefits — C helped Leah obtain and lodge necessary forms to help her transition
to Newstart Allowance once her Army benefits had run out.

Rehabilitation — C connected Leah with appropriate contacts to commence drug and
alcohol counselling and to undergo residential rehabilitation if needed.
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6. Cognitive restructuring — C provided short-term intervention aimed at identifying Leah’s
irrational thought processes and replacing these with a more functional belief system. Here
C took on the counselling function of the case management role and centred the work
around Leah’s belief that she was a failure and would never get her life together. This
process utilised Rational Emotive techniques such as Examine the Evidence and Thinking
in Shades of Grey (Ellis as cited in Dryden & Golden, 1986).

7. The Gestalt technique ’empty chair’ (Perls as cited in Patterson, 1986) and aspects of
Dialetical Behaviour Therapy (Linehan, 1993) were also used to address Leah’s unresolved
feelings towards her parents and to teach her to tolerate distress without having to escape
through the use of drugs or alcohol.

8. Medication monitoring — C arranged for Leah to be seen regularly by a psychiatrist in
addition to her local GP to ensure she was receiving the correct medication and to facilitate
hospital admission should the need arise. She was also educated about the fight or flight
response that was leading to her physical symptoms.

9. Ongoing support — C provided Leah with contact names and numbers for local chapters of
Alcoholics Anonymous and, following successful completion of her immediate goals, C
referred Leah to her local community health clinic for ongoing monitoring and medical
follow-up.

Session Summary

C has provided a combination of case management and counselling functions while
working with Leah. As counsellor, C has used Cognitive Behaviour Therapy, Dialectical
Behaviour Therapy and Gestalt Therapy techniques to facilitate achievement of the client’s
goals.

In reducing her high levels of anxiety and stress, Leah was able to address her more
practical needs, for example challenging her beliefs about what her former colleagues thought of
her enabled her to contact one of them to follow up on the offer of accommodation. While C
provided education and support in this regard, Leah carried out most of the practical tasks
herself, thereby building on her strengths and further increasing her confidence levels and
reducing her pessimism.

This process occurred over a three month period, during which two progress reviews took
place between C, Leah and her psychiatrist. At this time, Leah was able to see the progress she
was making and was also able to draw attention to any areas with which she was experiencing
difficulty or concern.

Upon completion of the above plan for meeting Leah’s immediate needs, C has referred
her to services able to provide her with ongoing but less intensive support. With Leah’s written
permission, C provided the community health centre with a referral form outlining Leah’s
history, medication regime, and a summary of the work undertaken with C, which C had
documented following each session with Leah.

C maintained contact with Leah on a weekly basis during the transition to the new service
and while she became comfortable in her local AA support group. In taking this step, C has
ensured Leah has acquired the necessary skills for maintaining progress on her own, with
assistance available to her as needed.

3ananme 2.

O3HaKOMBTECh C KEMCOM I10 MPOKHUBAaHMIO TOps. Bama 3amadya kak mpogeccrnoHaaIbHOTO
KOHCYJIbTAHTaA - IMOMOYb MAUCHTKEC MECPCIKUTH MOTCPIO peGeHKa u I/I36aBI/ITI>CSI OT HABA3YUBBIX
MeIciieli. CocTaBbTe MIaH pa6OTBI, IMCHUXOJOTNYCCKOC 3aKIIFOUYCHUC U PEKOMCH A .

Grief is a complex and individual process. There are a number of well documented stages
to the grief process such as numbness, guilt, despair, panic and acceptance to name a few. The
order in which these stages are experienced and the intensity and duration of each stage will be
different for each individual.
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It is therefore understandable that an eclectic counselling approach to grief can be beneficial in
allowing for the flexibility needed to work with individuals through various stages of the grief
process. The following case study is a practical application of a variety of counselling approaches
to one client and her experience of grief.

The client’s name is Joan. Joan sought counselling to deal with the unexpected loss of her
daughter in a car accident. She received counselling about 2 weeks after her daughter’s death and
continued with the counselling process over a period of 8 months.

The key features of Joan’s grief were her feelings of guilt and despair. In these areas, the
counsellor worked mainly from a Person-Centered approach (PCT). The counsellor also utilised
some techniques from Solution-Focussed Therapy (SFT) and Cognitive-Behaviour Therapy
(CBT). A brief analysis of the case study and application of the various techniques are provided
below.

Case Information

Joan is a semi-retired accountant, maintaining contract work with a few long-term clients

to support herself in retirement. Joan is a divorcee, who lives on her own, in her family home. She
is amother of 2 children, Kirsten and Mathew, aged in their mid 20s. Joan has a supportive network
of family and friends, including her sister, father, children, and friends from her gardening club.
Joan’s relatively steady life was overturned with the sudden death of her daughter, Kirsten. Kirsten
was 24 when she died from head injuries caused during a car accident. She was admitted to hospital
in a coma. Joan spent several anxious days with Kirsten, before she passed away.
In the days that followed, Joan arranged her daughter’s funeral and affairs and deferred her work
commitments. Joan described this as a whirlwind period, where she operated in a mechanical way.
She was completely absorbed in the organisation of Kirsten’s funeral and pushed aside her feelings
of grief. Joan said that she found some security in the numbness that filled her during that time.

After a couple of weeks, however, Joan became concerned that she was not coping as she
couldn’t move on from these feelings. People had commented that she should try to carry on as
usual, however her numbness persisted and she couldn’t motivate herself to “carry on” as if
nothing had happened.

Joan thought that there must have been something wrong with her and it was this fear that
led her to counselling some weeks after her daughter’s funeral.

For ease of writing, the professional counsellor in this case will be referred to as “C”.

The Initial Stages (Numbness) In the first session, Joan appeared somewhat vague and tired. She
seemed focussed on describing the details of the funeral, the family members who attended and
her concern about her daughter not having a will. “C” observed that Joan’s behaviour reflected a
need to be in control of the situation and was a useful coping strategy for Joan at this time. “C”
used PCT to build an empathetic understanding of Joan’s experience. She did not attempt to move
Joan towards experiencing her grief, but trusted that Joan would reach this stage in her own time.
Joan began discussing the rapid way in which the whole event had occurred and the numbness that
she was feeling. “C” used paraphrases and encouragers to assist Joan to express herself.
“Everything has happened so quickly that you haven’t had time to absorb it all, is that right Joan?”
“Yes”, Joan replied, “I’ve hardly had time to miss my little girl.” “*You miss her,” responded “C”.

With this encourager, Joan began to cry and express her grief. Joan cried for some time

whilst “C” sat with her in silence. At one point Joan apologised for her crying. “C” responded “It
seems that you have a lot to cry about Joan. It shows me how much you loved your daughter.”
In the first session, Person-Centered therapy and Active Listening techniques enabled “C” to be
guided by Joan’s readiness to express her feelings. The encouragers and reflection of feeling used,
demonstrated to Joan that “C” understood her and allowed Joan to experience her feelings of grief,
rather than to keep them at arms length.

Whilst “C” could have indicated to Joan that she was avoiding her grief, “C” instead trusted
in Joan’s ability to express her grief in her own time. If Joan had not expressed her grief in this
session, “C” would not have pressed the issue, although she may have encouraged Joan to have a
further session within a few days.
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(Grief and Despair) The following sessions were characterised by further experiences of grief and
despair. Joan had found that her grief was no longer avoidable and her days were mostly filled
with mourning. Joan abandoned her daily routines such as grooming, making meals and other basic
self-care practices.

Joan’s disheveled appearance at the counselling sessions were concerning. At this point,
“C” became more directive and suggested that Joan might have someone live-in with her for a
while. Whilst “C” was encouraged by Joan’s regular adherence to the counselling sessions, she
felt that Joan may need some extra support at home.

Joan contacted her sister Kerrie, who was available to stay with her for a month. Kerrie proved to
be good support for Joan and provided her with gentle, yet insistent encouragement to face the
everyday challenges.

Over several weeks of counselling, Joan had moved further into stages of despair and guilt.
She described her life as being swallowed by a black hole and felt that she would never get over
her daughter’s death. She felt that every day dragged by with no release from the pain. She had
difficulty getting out of her bed in the morning and was constantly tired from lack of solid sleep.
“C” continued to employ PCT to allow Joan to explore and express her feelings and thoughts about
her daughter’s death. Joan focussed heavily on her pain and seemed to stay with these feelings for
a long time. “C” observed that Joan’s thoughts did not seem to be focused; she quickly moved
from one topic to the next. “C” used summarising skills to help Joan highlight the key recurring
issues from her thoughts.

“C” continued to trust that Joan would move through her feelings of grief in her own time.
“C” did however experience some frustration with Joan’s continual despair. “C” sought the
counsel of a colleague, who advised her to maintain her faith in Joan’s ability to grow and heal
and reminded “C” of how the resolution of grief can often be a long-term process. The colleague
also suggested some role-play techniques that “C” could use to work on Joan’s experience of her
feelings.

(Guilt) Guilty feelings about her inability to prevent her daughter’s death were also of
concern for Joan. “C” avoided telling Joan that she was not responsible for Kirsten’s car accident,
and encouraged Joan to explore her guilt. In many instances grieving people feel guilt in relation
to their loss. Often they will be told that they are not at fault, by well meaning people. The concern
for counsellors is that grieving people are feeling guilty and will benefit more from expressing
their guilt.

Dismissing guilty feelings won’t stop the grieving person from feeling blame and may lead
to the increase of these feelings. “C” realised that Joan’s guilt was a means of expressing how
fervently she wished to have her daughter with her still. “C” invited Joan to express her sorrow
and guilt to Kirsten in a role play activity.

Afterwards, “C” encouraged Joan to debrief and talk about the effect of the activity. Joan
was able to acknowledge the depth of her love and concern for Kirsten. “C” supported Joan by
offering encouraging feedback. “C” was particularly taken with the extent of love and devotion
that Joan displayed towards her daughter.

Joan left the session a little lighter for the experience. She said that she had been able to
release some of her guilt and that she felt her despair ease a little. After two months of counselling,
both Joan and “C” recognised this as a small breakthrough of acceptance.

Middle Stages

Joan’s grief and despair continued into the middle phase of the counselling sessions. Her
emotions came in waves, rather than the constant fog of despair that had characterised her earlier
sessions. “C” was continuing to utilise PCT with Joan to explore her issues. Joan expressed a
readiness to establish goals during this stage. “C” implemented some CBT techniques for this
purpose.

(Feelings of Panic) Kerrie had been encouraging Joan to take on small, everyday tasks such
as walking to the shops, or posting the mail, in order to get out of the house for a while. Joan said
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she had done these tasks reluctantly as she was concerned about trying to “put on a brave face” in
public.

Joan related a particular incident where she was at the local shop. She explained that when
picking items from the shelves, she had selected her daughter’s favourite brand of biscuits.
Feelings of panic had come over her as she realised that she no longer needed to buy the item, but
she couldn’t bring herself to return the item to the shelf. In this state, she left all her purchases in
the shop and walked straight home.

This incident had increased Joan’s anxiety about her ability to cope and accept her

daughter’s death. In the session, “C” validated Joan’s experiences as being normal and a

legitimate part of her grieving. As a part of the CBT process, “C” clarified and identified

the causes and effects of Joan’s feelings of panic. These were as follows:
Causes:

A realisation that her daughter was absent in her everyday life A rejection of awareness
that her daughter was absent in her everyday life Conflicting emotions about acceptance of
daughter’s absence
Effects:

Causing anxiety

Causing a belief that she will never be able to accept her daughter’s loss
Causing a fear of losing control in public places
“C” and Joan discussed the nature of the anxious feelings, and Joan’s associated beliefs and fears.
Together they devised a number of goals, including (1) the development of new beliefs, (2)
relaxation and (3) taking it one step at a time — otherwise referred to as a graded-task assignment.
Joan’s new beliefs included:

It is normal to want my daughter back

I am normal to grieve for and miss my daughter
It doesn’t matter if I cry in public

Time will help me to heal

She kept notes in a personal journal about when she used these new beliefs. The journal
writing was also a process that allowed her to identify other problematic beliefs and thoughts.
Once identified, she developed more appropriate and accepting beliefs.

In preparation of taking it one step at a time, Joan and “C” devised some relaxation techniques for
Joan to use when she felt a sudden onset of panicky or anxious emotions. Joan had used imagery
before and found that an effective method of relaxation. Joan was to imagine a warm, white light
surrounding her whenever she felt even slightly anxious. They also devised some imagery to help
Joan continue to experience the overwhelming nature of her grief.

Joan often referred to her feelings as a fog, and so “C” encouraged her to imagine sitting in a fog,
which was black, thick and impenetrable. Little by little, she suggested that Joan should try to
make the fog thin out with her mind. (It is important to note that this imagery was to be used at
times when Joan felt bogged down in despair, but not during her anxious moments).

Joan was to record her practice of her relaxing imagery (white light) and to note her
responses to the technique. She also recorded the times she used her despairing imagery (black
fog) and the extent to which she was able to thin the fog with her mind. The purpose of the exercise
was to increase her relaxation and to give her an image of her despair and a means to control it as
time went on.

The “one step at a time’ goal consisted of Joan taking small steps towards running errands
and taking on more of her everyday responsibilities. Her tasks involved the following:

Plan meals for week

Write a grocery list

Go shopping with Kerrie.

Using her relaxation imagery, Joan completed the following graded tasks:
Imagine walking around the shops

Drive with Kerrie to the shop and stay in the car
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Walk with Kerrie to the shop door

Walk with Kerrie around the shop for 10 minutes approximately
Start to purchase a small number of items

Complete an entire grocery shopping task

Each week, Joan completed a harder task. It took her only 4 weeks to complete a full
shopping trip, although she experienced several occasions of feeling overwhelmed. Each time this
occurred she gripped the shopping trolley and imagined the white light. Kerrie encouraged her to
breathe deeply and relax. A couple of times, they left the shop (abandoned the trolley) when Joan
felt she could not cope. They came back the following day to complete the shopping.

The important thing for Joan was to accept the times when she could not cope. Kerrie proved to
be a supportive role model for Joan, helping her to accept her reduced ability to cope by offering
encouraging comments and faith that Joan would heal.

Joan applied the graded-task technique to other areas of her life. “C” observed Joan’s
increasing attention to self-care and other routines of everyday living.

Final Stages

(Acceptance) Joan’s increasing acceptance of the loss of Kirsten became more obvious with the
passing of time. By dealing thoroughly with her despair and grief, she naturally moved on with
her life and mourned less and less. After six months, the rewards for both “C” and Joan were
evident in her long term improvement and growth.

Joan’s ability to develop goals for herself was greatly improved, as was her motivation.
Joan was living independently again and without Kerrie around, she took on more responsibility
and began to make plans for her life without Kirsten. Joan’s plans included a number of support
mechanisms, as well as long-term goals for herself.

Joan had taken to visiting her daughter’s grave on a monthly basis. During her intense
despair, she had been unwilling to venture to the cemetary. Due to her increasing acceptance, she
was more inclined to visit and found the visits to be a sad, yet calming experience. The visits
allowed her the opportunity to tell Kirsten the things she had left unsaid, and to update her daughter
about her life, as she would have when Kirsten was alive. Joan found the visits kept Kirsten’s spirit
and memory alive within her.

In these stages, “C” continued using PCT, and incorporated SFT to assist Joan to define
her goals. “C” complemented Joan on her inventive ways of honoring her daughter’s memory. “C”
was encouraged to see that Joan was actively seeking personal ways to express her grief.
Together, they worked to build Joan’s miracle picture. Joan expressed an interest to honor
Kirsten’s life, by writing a book. Joan wanted to combine her own and Kirsten’s journals to recount
the significance of her life and death. The process would also be a means to resolve her grief and
offer a parting gift to her daughter.

Joan’s miracle picture included redefining her life goals to determine what was important
for her. Kirsten’s death, whilst painful, had also brought growth and changes with it, and Joan was
increasingly inclined to shed parts of her life that no longer held meaning for her. She threw out
material things such as old furniture, files and boxes of junk and mentally discarded the
maintenance of acquaintances that she no longer felt obliged to remain in contact with.

She renewed her bonds with close friends and family. Kirsten’s death allowed her family
to grow closer to one another. Joan was buoyed by the love and support of these few, special
people during her long months of despair.

Joan accepted that she would never completely ‘get over’ Kirsten’s death and that that was
okay. Counselling assisted her to realise that her daughter would remain a part of her forever. She
made a pledge to herself that she would continue to learn ways to live with Kirsten’s absence. Her
journal writings and the possibility of publishing a book for Kirsten, would provide her with some
therapeutic means of coping and expressing her grief. Joan would also draw from the support of
her family and friends in times of need, particularly around the times of Kirsten’s birthday and the
anniversary of her death.

End of Session
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The case study has illustrated some of the stages that clients may experience due to the loss
of aloved one. It has also attempted to demonstrate the way in which PCT lent itself to the complex
and individual experience of Joan. The key issue from the PCT perspective was “C’s” respect for
Joan to grieve and grow to acceptance in her own way and time.

CBT was applied to changing Joan’s negative thoughts about her ability to cope with her
daughter’s loss and the fear of losing control of her emotions in public places. The imagery was a
technique that Joan had prior experience with and was therefore ideal for her. Another client, may
prefer other relaxation methods. It is important to identify strategies that the client is comfortable
with.

Graded task assignments, journal writing, role plays, homework and other practical
strategies such as developing support networks are also invaluable CBT techniques. Timing is
important when introducing strategies, and the client should not be pushed into solutions before
they are ready to accept them. Wherever possible, the counsellor should consult with the client
about their ideas for, and their suitability to, particular techniques.

Once the client is ready to focus on solutions to their problems, SFT can be an invaluable
tool for identifying the client’s goals through development of the miracle picture. The use of SFT
has been briefly presented in the case of Joan, to illustrate its effectiveness in drawing out the plans
and goals that Joan aspired to.

9. [lepeyeHb OCHOBHOI ¥ IOMOJTHUTEIbHOMH Y4eOHOI JJUTEpaTypbl, HEOOX0AUMOIH
JJIS1 OCBOEHMS IV CHUILTHHBI (MOXYJIA)
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obpaszoBanue). — ISBN 978-5-534-09283-7. — C. 1 — Tekct: anekrponusiit / 9bC Opaiit
[caitT]. — URL.: https://urait.ru/book/angliyskiy-yazyk-leksika-nachalnyy-uroven-a2-b2-455453
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https://urait.ru/bcode/474150

10. Ilepeuyennb pecypcoB HH(POPMALMOHHO-TEJTEKOMMYHUKAIIMOHHOH ceTH «HTepHET»,
HE00XOAUMBIX /ISl OCBOCHHS TUCHUIINHBI (MOAYJIs1) © HH(POPMALIMOHHBIX TEXHOJIOTHIA,
HCIOJIb3yeMbIX NPH OCYIIeCTBJIEHUHN 00pa30BaTeIbHOI0 NpoLecca o JUCHUIINHE
(Moay.110), BKJIIOYAS NlepeYeHb NPOrPAaMMHOI0 odecrevyeHnst 1 MHH(POPMAIMOHHBIX
CIPABOYHBIX CUCTEM (MPH HEOOXOAMMOCTH)

1. http://biblioclub.ru - 9bC «YHuBepcuTeTcKast OUOIMOTEKA OHIANHY

2. Uudopmanmonnass cucrema Everyday English in  Conversation -
http://www.focusenglish.com

3. baza nannbix Oxford Journals Okcdopackast OTKpbITasi ”HUIIMATHBA BKIFOYACT MOJTHBIN
1 (GaKkyJIbTaTUBHBIA OTKPBITBIA JoCTyI K Oojee, yem 100 >xypHaigam, BRIOpaHHBIM M3 KaxXa0H
npeaMeTHOM obnactu - https://academic.oup.com/journals/pages/social_sciences

4. On line CIIOBaphb u Te3aypyc Cambridge Dictionary -
https://dictionary.cambridge.org/ru/

5. BBC «O6pazoBarenphas miargopma FOpaiit» https://urait.ru

6. http://elibrary.ru/org_titles.asp?orgsid=14364 - nHayuHas 3JEKTpOHHas OHOIMOTEKA
(H9b) «eLIBRARY.RU»

7. https://student2.consultant.ru/ — onnaita-Bepcust Koncynsrantllmtoc: CtyneHt

JIMIIeH3HOHHO0E MPOrPaMMHOE 00ecreueHne:.

- Windows (3apy0exHoe, BO3ME3IHOE);

- MS Office (3apyOexxHO€, BO3ME3THOE);

- Adobe Acrobat Reader (3apyOexxHoe, CBOOOIHO pacpoCTpaHIeMoe);

- Koncynprantllmoc: «Koncynerantllmoc: Cryment» (poccuiickoe, CBOOOIHO
pacnpoCTpaHsIeMOE);

- 7-zip — apxuBatop (3apy0eKHOE, CBOOOHO PAaCIIPOCTPAHIEMOE);

- Comodo Internet Security (3apy6exHoe, CBOOOTHO pacIpoCTpaHIEMOE).
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11. MeTogu4eckue peKOMeHAAINH 110 OPTraHU3alH U3YYeHHU s TUCHUILINHBI (MO1YJIs1)

Opranuzanus 00pa30BaTEIBLHOTO TPOIECCa PErIAMEHTUPYETCS YYeOHBIM IUIAHOM U
pacricanueM yueOHBIX 3aHATHN. SI3b1k 00ydeHus (mpernogaBanus) — pycckuit. s Bcex BUIOB
ayJIMTOPHBIX 3aHATUH aKaJeMHUYECKUN Yac yCTaHABIMBACTCS MPOAOKUTEIHLHOCTHIO 45 MUHYT.

[Ipu  QopMupoBaHMM CBOCH HWHIWBHAYyaJbHOM  0Opa30BATEIIbHOW  TPAaCKTOPUH
00yJaromuiicss IMeeT MPaBo Ha Mepe3adeT COOTBETCTBYIONINX AUCIUILTNH U TPO(HECCHOHATBLHBIX
MOJIyJIel, OCBOEHHBIX B TMIpOIECCe MPEAIIECTBYIOMIEr0 OO0y4YeHHs, KOTOpbIi 0CBOOOXKIaeT
00y4aromierocss 0T He0OX0IUMOCTH UX MIOBTOPHOTO OCBOCHHSI.

OoOpa3oBaTte/ibHbIE TEXHOJIOTUH

Y4eOHbI mporecc TpH MPENoJaBaHUU Kypca OCHOBBIBACTCS Ha MCIOJIb30BAHUU
TPalIWLMOHHBIX, WHHOBALMOHHBIX M WH(GOPMAIMOHHBIX OOPAa30BATEIbHBIX TEXHOJIOTHIA.
TpamuimoHHbIe 00pa30BaTEIbHBIC TEXHOJIOTUHU TIPEICTABICHBI 3aHATHUSIMHU MPAKTUIECKOTO THIIA.
HuHoBanroHHbIe 00pa3oBaTeIbHbIE TEXHOIOTUN HCIIONB3YIOTCS B BUAE IMIMPOKOTO MPUMEHEHHUS
AKTUBHBIX ¥ MHTEPAKTUBHBIX (OpM MpoBeaeHus 3aHsaTuil. ITHpopmarmonHsie 00pa3oBaTeIbHbIC
TEXHOJOTHH PpEeaTu3yloTcsl MyTeM aKTHUBHM3AIl[MM CaMOCTOSTEIbHOM paboThl CTYACHTOB B
UH(POPMALIMOHHOM 00pa30BaTENbHOM cpene.

3aHATHS CEMMHAPCKOI0 TUIIA

3aHATHS CEeMHHApPCKOro Tuma (MPaKTHYECKHE 3aHSATHSI) MPEICTaBISIIOT — coOO0i
JeTaM3allii0 TEOPETUYECKOro MaTepuala, MPOBOJATCS B IENAX 3aKpeIUIeHHs Kypca u
OXBaTbIBAIOT BCE OCHOBHBIE Pa3JIETIbI.

OcHOBHO# (HhOpMOIi MTPOBEACHHUS 3aHATHI CEMHHAPCKOTO THIA (MPAKTHYECKUX 3aHITHI)
SIBIISIETCSL 00CYkKJIeHHe HanOosee MpOOIEMHBIX U CIOXHBIX BOIPOCOB IO OTJCIBHBIM TEMaM, a
TaK)Ke pelIeHne 3a71a4 U pa300p NpUMEPOB U CUTYyaIlHil B ayIMTOPHBIX ycIoBUIX. B 06s13anHOCTH
MpernoiaBaresis BXOAAT: OKa3aHHEe METOJUYECKON MOMOIIU U KOHCYJIbTHPOBAHUE CTYACHTOB I10
COOTBETCTBYIOIIUM TEMaM Kypca.

AKTHBHOCTb Ha 3aHSITHSX CEMHUHAPCKOTO THIA (MPAKTUYCCKUX 3aHATHUAXK) OI[CHUBAETCS 10
CIIETYIOIIUM KPUTEPUSIM:

— OTBETHI Ha BOIPOCHI, MPEJIaraeMbIe MPEnoiaBaTeieMm;

— ydacTue B IUCKYCCHUSIX;

—  BBINIOJTHEHUE MPOCKTHBIX U WHBIX 3a[aHHIA;

— aCCUCTHpOBAHHE MPENOo/IaBaTeNI0 B MPOBEACHUN 3aHATUM.

Joxnaasl ¥ ONMNOHUPOBAHUE JTOKJIAZO0B MPOBEPSIOT CTENECHb BJIAJCHHUS TEOPETUUYECKUM
MaTepuaioM, a TaKKe KOPPEKTHOCTh U CTPOTOCTh PACCYKICHUH.

OrneHuBaHue MPAKTUYECKUX 3aJaHUN BXOJIUT B HAKOIUICHHYIO OIEHKY.

CamocTosiTesqibHasi padoTa 00yYarOIMXCst

CamocTtosTenpHas paboTa CTYJEHTOB — 3TO MPOIECC AKTUBHOTO, IIEJIEHATIPABICHHOTO
NpUOOpETEeHUs] CTYACHTOM HOBBIX 3HaHUM, yMEHHH 03 HemocpeICTBEHHOro Yy4acTus
MpernoaaBarelis, XapaKTepU3yIOMIMCcS TMPEAMETHON  HAmpaBICHHOCTHIO, A((HEKTHUBHBIM
KOHTPOJIEM U OLIEHKOW Pe3yJIbTaTOB JESATEIbHOCTH 00yYaroIIerocs.

Lenu camocTosTENEHON PaOOTHI:

— CHCTeMaTH3alUs U 3aKperyieHUEe MOJyUYEHHBIX TEOPETHUYECKHX 3HAHUM M MPAaKTHUYECKHUX

YMEHUU CTYIECHTOB;

- yrayOJeHue U paclIupeHre TeOPEeTHUECKUX 3HAHU;
- (dopmupoBaHME YMEHHUU HCIIOJIb30BaTh HOPMATHBHYIO M CIIPABOYHYIO JTOKYMEHTAIIUIO,

CHEIHUANIbHYIO JIUTEPATYPY;

- pa3BUTHE MO3HABATEIBHBIX CIOCOOHOCTEH, aKTUBHOCTU CTYACHTOB, OTBETCTBEHHOCTH U

OpraHU30BaHHOCTH;

- ((dopmupoBaHME  CAMOCTOSITENFHOCTH  MBINIICHUS,  TBOPYECKOW  WHUIIUATHBBI,

CIIOCOOHOCTEH K caMOpa3BUTHIO, CAMOCOBEPILICHCTBOBAHHUIO M CAMOpPEaIN3alliu;

- pa3BUTHE UCCIIEIOBATEILCKUX YMEHUH U aKaJIeMUYECKUX HABBIKOB.
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CamocTtosaTenbHas paboTa MOXKET OCYIIECTBISATHCA HWHAMBHUAYAIbHO WM TpyINIaMu
CTYJICHTOB B 3aBUCUMOCTH OT 1€/, 00beMa, YPOBHS CIOKHOCTH, KOHKPETHON TEMAaTHUKH.

TexHomnorust opraHu3alid  CaMOCTOSITENIBHOM  pabOThl  CTYJEHTOB  BKJIIOYAET
UCIIOJIb30BaHNE MH(POPMAIIMOHHBIX ¥ MaTEPHAIbHO-TEXHHUYECKUX PECYpCOB 00pa30BaTEIHHOTO
YUPEKICHUS.

[Tepen BhITTONIHEHNEM O0YYAIOIIUMHUCS CAMOCTOATEIBLHOM paOOThI MPEIoaBaTelh MOKET
IIPOBOJIUTH NHCTPYKTAX MO BBIIOJTHEHUIO 3a1aHNsl. B MHCTpYKTaXX BKIIIOYAETCS:

— LEJb U COAEpKaHUE 3aJaHUs;

— CpOKH BBIIIOJTHEHUS;

- OpPUEHTUPOBOYHBIN 00BEM PabOTHI;

— OCHOBHBIE TPEOOBaHUS K pe3yJibTaTaM padOThl U KPUTEPUU OLICHKH;
— BO3MOXHBIE TUITHYHBIC OMIMOKH MTPH BBHITOJIHEHUH.

WHucTpyKTax MpoBOIUTCS MpernojaBaTesieM 3a cueT 00beMa BPEMEHH, OTBEJECHHOTO Ha
M3y4YECHUE JUCLUILINHBI.

KoHnTponb pe3ynabTaToB caMOCTOSATENbHOW pabOThl CTYIAEHTOB MOXET MPOXOAUTHh B
MUCHhMEHHOMW, YCTHOM WITH CMeIIaHHO# (opme.

CTyAeHTbl AOMKHBI MOIXOIUTh K CaMOCTOSITENbHONW paboTe Kak K HauBakHeHIemy
CPEICTBY 3aKPEIUICHUS U Pa3BUTHsI TEOPETUUECCKUX 3HAHUMU, BHIPAOOTKE €IUHCTBA B3TJISIO0B Ha
OTIIeNIbHBIE BONPOCHl Kypca, NPUOOpETeHHs] OINpeAENCHHBIX HABBIKOB U HCIOJIb30BaHUS
npodecCuoHaIbHON TUTEpaTyphI.

[TomemeHust 1s1 caMOCTOSTENbHON pabOThl O00ydarOIUXCS JAOKHBI OBITH OCHAICHBI
KOMIBIOTEPHON TEXHUKOW C BO3MOXKHOCTBIO MOJKITIOYCHHS K ceTh «IHTepHeT» u obecnieueHneM
JOCTyTa B 3JICKTPOHHYIO HHPOPMAIIMOHHO-00pa30BaTEIbHYIO Cpely OpraHU3alnu.

[Tpu camocTosATepHON TPOPabOTKE Kypca 00ydaromuecs JOKHBIL:

- IpoCMaTpHUBaTh OCHOBHBIE ONPEAETICHUS U (PaKThI;
— TMOBTOPUTh MPONACHHBIA HA 3aHATUM MaTepual W JIONOJHUTb €ro ¢ Y4YeTOM

PEKOMEHIOBAaHHOM 1O JaHHOW TEME JIUTEPATYPHI;

- H3YYHUTh PEKOMEHJOBAHHYIO JINTEPATYPYy, COCTABIIATH T€3UCHI, AHHOTALIUA U KOHCIEKTHI

Haubosee BaKHBIX MOMEHTOB;

— CaMOCTOSITEIbHO BBIMOJIHATD 3a1aHUs, aHAJTIOTMYHbIE TIPEIJIaraéMbIM Ha 3aHATHUSX;
— HCIIOJIb30BAaTh I CAMONPOBEPKH MaTepHalibl (POH/A OLEHOYHBIX CPEJCTB;
—  BBINOJHATH JOMAIIIHKUE 33IaHUS TI0 YKA3aHUIO MPENoaaBaTesl.

Pedepar
Pedepar — unHmuBuayanpHas NUChbMEHHas paboTa 0OydYarolIerocs, Mpearnoararonas
aHAJIM3 M3JI0KEHUS B HAYYHBIX M JPYTHX MCTOYHHUKAX ONPEICICHHOW Hay4YHOW MpPOOJIEMBI HIIH

BOIIpOCA.

Hamucanne pedepara mpakTukyeTcss B y4eOHOM MpoIlecce B IENAX MPUOOpETEHUs
CTYACHTOM HEOOXOJUMON Npo(eCcCHOHATBHON MOATOTOBKH, Pa3BUTHS YMEHHS ¥ HaBBIKOB
CaMOCTOSITENIbHOTO HAyYHOTI'O TOHCKA: HM3Y4YEHHs JUTEpaTyphbl MO BBIOpAHHON TeMe, aHaIM3a
pa3IMYHBIX MCTOYHHKOB W TOYEK 3pEHHsA, OOOOIIEHUS MarepHaia, BBICTPaMBAHUS JIOTHKH
U3JI0’KEHUS, BBIJICJICHUS TTIABHOTO, (POPMYJIUPOBAHUS BBIBOJIOB.

Conepxanmne pedepara CTYACHT HOKIAIBIBACT HA INPAKTHUYECKOM 3aHATHH, KPYXKKE,
Hay4YHOU KoH(pepeHuu. [IpenBapuTensHO MOATOTOBUB TE3UCHI JOKJIa1a, CTY/IeHT B TeueHue 10—
15 MUHYT OJKEH KPATKO M3JI0KUTh OCHOBHBIE ITOJIOXKEHUS cBoe paboThl. [locie noknana aBTop
OTBEYAEeT Ha BOMNPOCHI, 3aT€M BBICTYNAIOT OIIIOHEHTHI, KOTOPBIE 3apaHee MO3HAKOMUIIUCH C
TEKCTOM pedepara, 1 OTMEYAIOT €ro CUIIbHBIE U Cllabble CTOPOHBI.

Kak nmpaBuio, pedepar umeer cTaHAapTHYIO CTPYKTYpPY: TUTYJIBHBIN JIUCT, COAEpKaHUE,
BBEJICHUE, OCHOBHOE COJEP)KAHUE TEMBI, 3aKIIOYEHHE, CIIMCOK MCIIOIb30BAHHBIX HCTOYHUKOB,
MIPUIIOKEHUS.

OrneHuBaeTcsi OPUTHHAIBHOCTh pedepaTa, aKTyaJlbHOCTh M TOJHOTA HCIIOJIb30BAaHHBIX
HMCTOYHUKOB, CHUCTEMHOCTh H3JIaraéMOr0 MaTepualia, JIOTHMKa H3JI0KEHUS U YOeAUTEeTbHOCTh
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aprymMeHTauuy, oQoOpMIIEHHE, CBOEBPEMEHHOCTh CpOKa CJauyu, 3ammra pedepara mnepen
ayIUTOpUEH.

[Tpu cBOEBpeMeHHOI 3amuTe paboTa OLIEHWBAETCS HAUBBICIIUM OaJlJIOM, TIPU OMO3/1aHUU
Ha | Henemro 6ayT CHIKaeTCs Ha 2, TIPU ONO3/IaHUU Ha 2 Heleau 0ajul CHUXKaeTcs elle pas Ha 2.
[Tpu omo3mannu Oosee yeM Ha 2 Heneau paboTa HE OIIEHUBASTCSI.

Ogopmnenue pegpepama o00b9HO copepxkur 18+3 cTpaHHWI] TEYATHOTO TEKCTA.
KonuuecTBo cTpaHuil 3aBUCUT OT OOBEKTUBHOM CIOXHOCTH PACKPBITHUS TEMBI U JTOCTYIMHOCTHU
JTUTEPATYPHBIX UCTOYHHKOB.

[TepBbrit nuct pedepara — TUTYJIbHBIH (Ha TUTYJIBHOM JIUCTE HOMEp CTpPAaHMIIBI HE
CTaBUTCS, XOTS U yUUTHIBACTCS).

Cricok auTepaTyphl HE JOJKEH OTPaHUYUBATHCS TOJIBKO YUeOHMKAMU U HE MOKET OBITh
MeHee 5 ICTOYHHKOB. CTIHCOK JTUTEpaTyphl JOHKEH COJIePKaTh Ha3BaHUS UCTOYHUKOB, (haMILTUN
U UHUIMAIBl MX aBTOPOB, HU3JaTEIbCTBO, MECTO M TOJ| OIMYyOJMKOBaHUS, a Takxke obiiee
KOJINYeCTBO cTpanull. bubnmorpadus BeicTpanBaeTcs B andaBUTHOM HOPSIKE.

B nponecce paboTel HEOOXOIMMO J€TaTh CCHUIKM Ha pPabOThI YUEHBIX, MBICIH KOTOPBIX
UCIIOJIb30BaHbI B paboTe, U IO Mepe HaJOOHOCTH 0(OPMIITH CHOCKH.

HaumeHoBaHue Dopmar

®opmar Oymaru A4

HIpudr Times New Roman, pa3mep (kerin) 14
MexayCTpOUHBIN UHTEPBAJI 1,5

[Tosst: cieBa/cripaBa/CBepXy/CHU3Y 3/1,5/2/2

CHocku (mpudr) Times New Roman, pa3mep 10

Homep ctpanuimp 1,2,3....n

B cnyuae ecnu pabora He OyZieT COOTBETCTBOBATh MPEAbSBISEMBIM K Hell TpeOOBaHUSAM,
oHa OyJIeT BO3BpaleHa aBTopy Ha J0pabOTKYy.

IIpakTHYeckHe 3aHATHA B (POPMe NPAKTHYECKOHN MOAT0TOBKH

[TpakTryeckas MoAroToBKa Npyu peaan3aluy JaHHOH ydeOHON TUCLUIUIMHBI OpraHU3YeTCsl
IyTeM MPOBEACHUS MPAKTHUECKUX 3aHATUH, NPEeAyCMaTPHBAIOIIMX y4yacThe OOydaloIIMXCs B
BBIIIOJIHEHUH OTJENBHBIX JJIEMEHTOB palOT, CBS3aHHBIX C Oyaymied npodeccuoHaTIbHON
JESATENBHOCTBIO.

IToaroToBka K MpakTUYECKUM 3aHATHAM B (hOpMe MPAKTHUYECKOW MOArOTOBKH BKIIIOYAET
U3yYeHHE COOTBETCTBYIOIIMX HOPMATHBHBIX IPAaBOBBIX AaKTOB, OCHOBHOM y4eOHOU u
JIOTIOJIHUTEIILHOM JINTEPATYyPBbl, a TAKKE KOHCIIEKTA JICKLIAN.

CryneHTy ciexyer NpoaHaJIM3UPOBaTh OMMCAHHYIO B 33/]a4€ CUTYallUIO U OTBETUTh Ha BCE
BOIIPOCHI K HEH CO CChUIKAMH Ha HOPMBI JACHWCTBYIOIETO 3aKOHO/IATENIbCTBA U/WIH pa3paboTaTh
TOT WJIM MHOW JOKYMEHT, yKa3zaHHbIH B 3amaue. Ilpu pazpaboTke mpaBOBBIX JOKYMEHTOB WM
IIPOEKTOB HOPMATHBHBIX MIPABOBBIX aKTOB CTYJIEHT JOJDKEH COOJI0AaTh TpeOOBaHUS K UX Gopme
U COZIEP)KaHUIO.

Pemenue nmotoOHBIX 33124 IEMOHCTPUPYET COCOOHOCTH CTYIEHTA IPUMEHSTH IIPABOBYIO
HOpPMY K KOHKPETHOM >KH3HEHHON CUTyallud M CIIOCOOCTBYET (POPMHPOBAHUIO, 3aKPEIICHUIO U
Pa3BUTHIO MPAKTHUECKUX HABBIKOB 1O Oyay1eit nmpodeccHoHaIbHOM NesITeTbHOCTH.

Pexomenganuu no o0yyennro HHBAJIUA0B U jul ¢ OB3

OcBoeHne MUCHMIUIMHBI HHBaNMUAamMu U nunamMu ¢ OB3 MoxkeTr ObITh OpraHn30BaHO Kak
COBMECTHO C JpyruMHU OOy4yaroIMMHUCS, TaK M B OTAENbHBIX rpynmnax. Ilpeamonararorcs
CrielMaibHbIe YCIOBUA IS TIOIY4YEeHUs1 00pa3oBaHMs HHBAIKWAaMHU U nuiiamu ¢ OB3.

ITpodeccopcko-nenarornyeckuii cocTaB 3HaAKOMHUTCS € ICHXOJIOr0-(pU3UOIOTrHUECKUMU
0coOeHHOCTIMH O0yvaromuxcss WHBAMMAOB U Jun ¢ OB3, uHAWBUYaNbHBIMU NPOTpaMMaMu
peabunuTaruu  WHBAIUAOB (mpu  Hamuuuu). [Ipy  HEOOXOAMMOCTH  OCYIIECTBIISICTCS
JIOTIOJTHUTENbHAS TOJAJCpKKA TPENOJaBaHUsA ThIOTOPAMH, IICHXOJIOTAaMH, COIMAJIbHBIMU
pabOTHHUKAMHU, IPOLIEIIIMMHU OJATOTOBKY aCCUCTEHTaMH.
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B cooTBeTcTBUU ¢ MeTOMMUYECKUMHU peKoMeHnanusMu Munoopraayku P® (yTB. 8 anpens
2014 1. Ne AK-44/05BH) B Kypce MpenroyiiaracTcs HCIOJBb30BaTh COIHAIBLHO-aKTHBHBIC U
pedaekcuBHbIE METOAbl OO0y4YeHHS, TEXHOJOTHMH COLMOKYJIbTYPHOH peadWINTAllUd C IENbIO
OKa3aHUsl MOMOIIM B YCTAHOBJIEHHWU MOJHOIIEHHBIX MEXKIWYHOCTHBIX OTHOILIEHWHA C JPYTUMU
CTYJEHTaMH, CO3JaHUH KOM(OPTHOIrO MCHXOJIOTHUYECKOTO KJIMMAaTa B CTYICHUECKOH TpyTIIe.
[Monbop u paszpaboTka y4yeOHBIX MaTEpPHAJIOB MPOMU3BOIATCS C YUYETOM IHPEAOCTABICHHS
MaTepuaia B pa3IU4HbIX (popmax: ayIuanbHON, BU3YyaIbHOM, C UCIOJIb30BAHUEM CIEIHAIbHBIX
TEXHUYECKUX CPEACTB U NH(DPOPMAIIMOHHBIX CHCTEM.

Menuamarepuansl TakKe ClEAyeT MCHOJIb30BaTh M aJanTHPOBaTh C  Yy4ETOM
WHIUBUIYATBHBIX OCOOEHHOCTEH 00yueHuss nHBaHU 0B u ul] ¢ OB3.

OcBoeHuE OUCHMIUIMHBI HHBamugamMu © Junamua ¢ OB3  ocymectBisercss ¢
UCIIOJIb30BAaHUEM CPEACTB OOy4YeHHsI OOIIEro W CHEIUATBHOTO Ha3HAYCHHUs (MIEPCOHATBLHOTO U
KOJUIEKTUBHOI'O HCIIOJIb30BaHUA). MaTepuanbHO-TEXHUYECKOE OOecreueHne MpeaycMaTpuBaeT
npucnocoOIeHrne ayAuTOpHil K Hy>kKJaM WHBanu0B U uiy ¢ OB3.

dopma MNPOBENCHUS AaTTECTAUM JUIsl CTYJAEHTOB-UHBaIugoB u Jmi ¢ OB3
YCTaHABIMBAETCS C YUYETOM MHAUBHIYyATbHBIX TICUXO(PU3NIECKIX 0COOCHHOCTEH. J{71s1 NHBATUI0B
n i ¢ OB3 npexycmarpuBaetcst nocTymHas (GopMa IpenocTaBiIeHUs 3aJaHUN OIICHOYHBIX
CPENCTB, @ UMEHHO:

— B [IEYATHOW WJIU AJIEKTPOHHOU (hopme (IUIsl JIUIl ¢ HAPYIICHUSIMUA OMOPHO-IBUTATEILHOTO
amnrmapara);
— B TeyaTHOW QopmMe wWIM DJIEKTPOHHOHW ¢opMe C YBEIWYEHHBIM MPUPTOM H

KOHTPACTHOCTBIO (IUIsI JIUI] C HAPYLICHUSIMU CITyXa, pe4H, 3pEeHus);

— METOJIOM YTEHHsI aCCUCTEHTOM 3aJIaHusl BCIYX (IUIs JIHUI] C HAPYLICHUSIMH 3PEHUs).

CrynentaM ¢ MHBaIuAHOCTHIO M JinnaMm ¢ OB3 yBenuuuBaercs BpeMsi Ha MOATOTOBKY
OTBETOB Ha KOHTPOJIbHBIE BOMPOCHIL. [[71sl TaKUX CTYAEHTOB MpeaycMaTpruBaeTcs 1ocTynHas popma
MPE0CTaBIICHUS OTBETOB Ha 3a/I1aHUs], 4 UMEHHO:

— THUCHMEHHO Ha Oymare uiu HabopoM OTBETOB Ha KOMITbIOTEpE (ISl JTUI] C HAPYIICHUSIMH
clIyxa, peun);
— BbIOOPOM OTBETA U3 BO3MOXHBIX BApUAHTOB C MCIOJIb30BAHUEM YCIYyT acCUCTEHTa (Ui

JUI C HAPYUIEHUSIMUA ONOPHO-/IBUTATENILHOIO aIlapaTa);

— YCTHO (U151 JIULI C HAPYUICHUSIMU 3PEHUS, OTIOPHO-IBUTATEIBHOTO anmnapara).

[Ipn HEoOXxomuMoOcTH JUIsi O0ydYaroImMXcs ¢ WHBAIMIHOCTRIO U jull ¢ OB3 mpouemypa

OIICHUBAHMSI PE3YJIbTATOB O0YUEHUSI MOXKET MPOBOIUTHCS B HECKOJIBKO ATAIOB.

12. Onucanue MaTepuaIbHO-TEXHHYECKOi 0a3bl, HEOOXOIMMOI 1JIs1 OCYILIECTBJIEHUSA
00pa3oBaTeIbLHOIO NMpPoIecca Mo JMCUUILIHHE (MOTYJII0)

YueOHas ayauTopusi, TpeAHA3HAYCHHAs JUIsI TPOBEJACHUS YYEOHBIX 3aHATHH,
IOpPEeIYyCMOTPEHHBIX  HacTosied  paboyeil  mporpaMMoi  JUCHMIUIMHBI,  OCHAI[CHHAs
000pyI0BaHNEM M TEXHHUUYECKUMHU CPEJCTBAMHU 00YUYEHHUsI, B COCTaB KOTOPBIX BXOJST: KOMIUIEKTHI
CHeIMAIM3UPOBAaHHON ydeOHOW MeOenu, JOCKa KIIACCHAs, KOMIBIOTEP C YCTaHOBJICHHBIM
JUIEH3UOHHBIM MPOrPaMMHBIM OOECTIeYeHHEM, C BBIXOJOM B ceTh «VIHTEpHET» U JOCTYIIOM B
AIIEKTPOHHYIO HHPOPMALIMOHHO-00Pa30BATENbHYIO CPEy.

IToMemeHue 11l CAMOCTOATENBLHON Pad0THI 00YYAIOHIUXCSH — AYITUTOPHUS, OCHAIIICHHAS
CJIEAYIOUIMM 000pYyIOBaHUEM M TEXHHYECKHMH CPEICTBAMH: CHEIMATU3UPOBaHHAs MeOenb s
npenoaaBaTess U 00yJaroIuxcs, Jocka yueOHas, MyJIbTUMETUNHBIA IPOEKTOpP, 3KpaH, 3ByKOBBIE
KOJIOHKH, KOMITBIOTEp (HOYTOYK), MEpPCOHATbHBIE KOMIBIOTEPHI ISl PabOTHl OOYyYarOIIUXCS C
YCTaHOBJICHHBIM JIMIICH3UOHHBIM IPOrPaMMHBIM OOecTieYeHIEM, C BBIXOJOM B ceTh «HTepHET»
U JIOCTYTIOM B 3JIEKTPOHHYIO HH(OPMAIIMOHHO-00pa30BaTEIbHYIO CPEdy.
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