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1. Ieab u 3aaa4u TUCHUIIMHBI

e AucHUNIMHBI «AHTTUHCKUH SI3bIK B TPO(ECCHOHATILHON ACSITEIBHOCTHY - PA3BUTh
y CTYACHTOB KOMMYHHMKAaTHUBHYIO KOMIIETEHLIMIO, YPOBEHb KOTOPOM IO3BOJIUT HCIIOJIb30BATH
AQHMIMHCKUHA  S3bIK B IPOQECCHOHATIBHOM JIeATENIbHOCTH, IOBBICUTH YPOBEHb BIIAJCHUS
AQHTJIMHCKUM SI3BIKOM, JOCTUTHYTBHIM Ha MPEBIAYLIEM JTale, a TaKXKe 3aJ0XKHUThb OCHOBY MAJIs
JAJIbHEHMILIEro caMOCTOATENbHOI0 U3YUEHUS TPOPECCUOHATIBHOIO ACMIEKTa SI3bIKA.

3aga4yu AUCHMILINHBI:

— JOCTIDKEHHE HEOO0XOAWMOrO YPOBHS JIMHI'BUCTUYECKUX HABBIKOB — HW3YYEHHE U
UCTIOJIb30BaHUE JIEKCHYECKUX M TPaMMaTHYECKUX €AMHUIl B 00beMe, KOTOPhIi HEOOXO0AUM Jis
TBOPYECKOH J1eATENLHOCTH B IPO(YECCHOHAIBHBIX chepax v CUTyalusx;

— Ppa3BUTHE NHUCKYPCUBHBIX HABBIKOB - YMEHHUS IOCTPOEHHUS LEJIOCTHBIX, JIOTUYHBIX
BBICKa3bIBaHUH (IIMCKYpCOB) pa3HBIX (YHKIMOHAIBHBIX CTHJEH B YCTHOH W NHUCHMEHHOM
KOMMYHHKAI[MM HAa OCHOBE MIOHUMAHUS Pa3JIMYHbIX BUJIOB IPO(ECCHOHATbHO-OPUEHTUPOBAHHBIX
TEKCTOB IIPU YTEHUU U ayJUPOBAaHUU;

— pa3BUTHE NPAKTHKHU HUCIIOJIB30BAHMSI aHTJIMHCKOTO SI3bIKA JJISl PELICHUs] CHEUAIbHbIX
npodecCHOHANBHBIX 3a7ad (IOA00p JIMTEpaTyphl, YTEHHE COOTBETCTBYIOUIMX HCTOYHHMKOB,
IPOCMOTP IPOTrpaMM IO UHTEPECYIOIIEH CTyACHTa MPoOIeMaTHKe);

— TIOBBIIIEHUE YPOBHS Y4eOHON aBTOHOMUH, CIOCOOHOCTH K CaMOOOPa30BaHMIO;

— pa3BUTHE KOTHUTHBHBIX U UCCIIEOBATEIbCKUX YMEHUH.

2. MecTO IUCHMIIIMHBI B CTPYKTYpe OCHOBHO¥ NMpogeccHoHAILHON 00pa3oBaTeIbHOI
NMPOrpaMMbI BbICIIEr0 00pa3oBaHus

JlucrunianHa « AHTTIMHCKANA S3BIK B PO(GECCHOHATBHON IEATeTLHOCTH» BXOJUT B 4acTh
y4eOHOTo0 Mm1aHa, GopMUPYyEMyIO yYaCTHUKaMH 00pa30BaTEIbHBIX OTHOIICHHUN 110 HAIIPABICHHIO
noarotoBku 37.03.01 Ilcuxomnorus, HanpaBaeHHOCTH (Mpoduith) «KOHGIUKTOIOTHS».

3. O0beM JHCHHUILIMHEI B 32aYeTHLIX eAMHHUIIAX U aKaJEeMHYEeCKHX Yacax ¢
YKa3aHHEM KOJIM4YeCTBA aKaJeMUYeCKHX YaCOB, BbI/IeJIEHHbIX HA KOHTAKTHYIO padoTy
00y4arouuxcsd ¢ npemnogaBaresieM (1Mo BUAaM Y4eOHbIX 3aHATHII) U HA CAMOCTOSAITEJILHYIO
padoTty o0y4aromuxcs

OO01mmast TpyA0eMKOCTh TUCHUTUIMHBI COCTABIISET 8 3a4eTHBIX eIUHUIL, Bcero — 288 yacos.

Buna yueOHo# padoThI Bcero yacos
KonTakTHas padora ¢ npenogaBaresem (Bcero) 114
B TOM YHUCIJIE:
3aHsATUS JEKIIMOHHOTO TUIIA 84
3aHATHS CEMUHAPCKOTO THMA (MMPAKTUYECKHUE 3aHSTHS) 28
Koncynpranus 2
CamocrosiTeibHas padoTa 147
KoHTpoab 27
dopma KOHTPOJIS 3ader ¢ OIIEHKOM, IK3aMeH
OO0masi Tpy10eMKOCTh: 288




4. IlepeyeHb NVIAHUPYEMBIX Pe3yJIbTATOB 00y4YeHHs 10 JUCHUIIMHE, COOTHECEHHBIX C
IUIAHMPYEeMbIMH Pe3yJIbTATAMM 0CBOCHHUSI OCHOBHOI NpodeccnoHaIbHOI 00pa3oBaTeIbHOIM

NPOrpaMMmblI

Koa v HanmMeHoBaHue

KoMIleTeHIInu (Uif)
BbINYCKHUKA

Koa n HauMeHOBaHUe HHIUKATOPA
MOCTIIKEHHAS KOMIIEeTCHIINH

IInanupyemMble pe3ybTaThl
00y4YeHus 0 TUCUMUILINHE

Kommynukanus YK-4
Criocoben
OCYIIECTBIISITh
TIEIIOBYIO
KOMMYHHKAIIHIO B

NYK 4.1
Ocy1ecTBIsSET IET0BYIO
KOMMYHUKAIMIO B YCTHOH (popme Ha

PYCCKOM M MHOCTPAHHOM SI3bIKaX.
NyK 4.2

3HaATh: rpaMMaTH4eCKUe
IIPaBUIIA, bopmbl U
KOHCTPYKLHH, JIEKCUKY
aHTJIUHMCKOTO SI3BIKA,

HEOOXOAMMBIC ISl peaTu3aluu

YCTHOW M MUCbMEHHON | OCyIlecTBiIseT JIENOBYIO | IPO(hEeCCUOHATBHBIX 3a/ay.
dbopmax Ha KOMMYHHKAIMIO B MUCBMEHHOU (opme | YMeTh: JIOTUYHO,
roCyIapCTBEHHOM Ha PYCCKOM M UHOCTPAaHHOM SI3BIKaX. apTyMEHTUPOBAHO U KOPPEKTHO
s13bIKe Poccuiickoi IOATOTOBUTE YCTHBIE Hu
Odenepanyu u NUChbMEHHBIC BBICKA3bIBAaHUS Ha
WHOCTPaHHOM(BIX ) WHOCTPAaHHOM SI3BIKE B
sa3bIKe(ax) Ppa3IUYHbIX cdepax
poeCCHOHATBHOTO OOIICHMS.
Baaners: HaBbIKAMU
UCIIOJIb30BaHUs
MOHOJIOTHYECKOMN 51
IUAJIOTHYECKON YCTHOM U
MUCHbMEHHOW peud B CHUTYaIUIX
JIEIIOBOTO  B3aUMOJACHMCTBUS B
npenenax WU3Y4YCHHOTO
A3BIKOBOT'O MaTepuaia.
IK-4 NIIK 4.1 3HaTh: JIEKCUYECKUI U
Crniocoben Koncynetupyer  oOydarommxcss IO | FpaMMaTHYeCKHi MUHUMYM,
OCYIIECTBIISATh npoGiemMam CaMOIIO3HAaHUs, | HEOOXOIUMBIN TUISt
MICUXOJIOTHYECKOe pohecCHOHATEHOTO CAaMOOTIPEICNICHUs, | TICUXOJIOTHIECKOTO
KOHCYJIbTUPOBaHUE JUYHOCTHBIM TpobiiemMaMm, BOIpOcaM | KOHCYJIbTUPOBAHUS Ha
CyOBEKTOB B3aMMOOTHOIICHU B KOJUIEKTUBE, C | QHTJIHMICKOM $I3BIKE B IpOIECCe
00pa3oBaTeIbHOTO POIUTENSIMUA U APYTUM BOIIPOCAM. npodeccuoHanbHOM
npoiiecca. HIIK 4.2 NEeATEILHOCTH.
OcymecTBiser KOHCYJIbTUPOBAaHUE | YMeTh! OCYHIECTBIIATH
aJIMUHHCTPAIIH 00pa30BaTeNbHON | ICHXOIOTUYECKOE
OpraHM3aliy, TI[elaroroB, pOAUTENCH | KOHCYIbTUPOBAHUE CYOBHEKTOB
(3aKOHHBIX MpeACTaBUTENCH ) o | o0pa3oBaTeIbLHOrO MpoIecca
TICUXOJIOTHYECKUM npobaemaM | ohopMILITH
o0y4YeHMs, BOCHUTAHUS M PA3BUTUA | IPOPECCUOHATHHYIO
oOyJaromuxcs. JOKYMEHTAIMIO Ha aHTJINACKOM
NIIK 4.3 SI3BIKE.
Odopmsier u BeneT | Baageer: HaBbIKaMU
npoecCHOHATBHYI0  JTOKYMEHTAIIMIO | TICUXOJIOTHYECKOTO
(mmaHel  paboOThL,  TCHUXOJOTHYECKHE | KOHCYIbTUPOBAHUS o
3aKJIFOUEHUS U JIp.) npobiaemam o0yueHus,

BOCIIUTAHUSI M PAa3BUTUSA HA
AHTJIUUCKOM SI3BIKE.




5. Conepsxkanue QM CHUTINHBI

HaumenoBanue teMm
(pa3nesioB)

Conep:xxanue TeM (pa3jaesioB)

Tema 1. Theories of
personality. Teopun
JIMYHOCTHU

Jlekcuka: pasiauyHbIE TEOPUU JIMYHOCTH, JAUOTpaduuecKuil u
HOMOTETHYCSCKUH moaAxoJabl K  HU3YUCHHUIO JIMYHOCTH, TCOPUA
JIMYHOCTHBIX KOHCTPYKTOB JIMYHOCTH, KOTHUTUBHBIA noaxon, Teopusa
Opeiiga

I'pammaruka: Conditional 0-1

Yrenue: tekctel Research in the Study of Personality, A case study
method, Freud’s theory of personality

Aymuposanue: How can personality be described?

YcrHas pedb (MOTMIIOTHIecKas):

- CpaBHGHHME TEOpHUH, OOCYXICHHE METOJOB WCCICIOBAHUS W
MOJAXO0J0B YUYEHBIX

YcTHas pedb (MOHOJIOTHYECKas ):

-pacckas o reopuu Opeiina

[TuceMenHas peys:

- acce A Humanistic Theory of Development

Tema 2 Parents And Their
Adult Children. Jercko-

POOUTCIBCKHUEC OTHOLICHUSA

Jlekcuka: cinoBa Jyisi OMMCaHMs AETCKO-POAUTEIBLCKUX OTHOLLICHHI
I'pammaruka: Conditionals 2-3, Mixed Conditionals

Yrenune: Ttexkctel Reasons for communicative failures, Being a
roommate, Arrogance diminishes wisdom

AymupoBanune: How Parents Can Help Teens Under Academic
Pressure

YcrHas pedb (MOTUIOrHIecKas):

- 00CyKJIeHUE U pacipe/ieieHHe CEMEHHBIX 00s3aHHOCTEH

YcrHas pedb (MOHOJIOTHYECKas ):

- pacCka3 0 MOATOTOBKE ,Z[GTGﬁ K COIIMAJIbHBIM YCJIOBUSAM JKU3HU
[TuceMenHas peys:

- acce Kids and household duties

Tema 3. Family Conflict.
BnyTtpucemelnnsii
KOH(JIUKT

Jlekcuka: BHIbI KOH(bJ'II/IKTOB, IMPUYKUHBI, IOCICACTBUA, IIYTH
pasperienus

I'pammaruka: Infinitive

UYrenue: Texctel Causes of Family Conflict, Familiarity breeds
contempt, Living with only one parent

Aymuposanue: Never again to be together, Family Conflict Styles
YcrHas pedb (MOTUIOrHIecKas):

- 00cy>kaeHne cTuiIel KOH(IUKTOB

YcrTHas pedb (MOHOJIOTHYECKas ):

- OMHMCaHUEe UICATLHOTO KOH(IUKTA BHYTPU CEMbU

[TuceMenHas peys:

- acce Relationship Conflict: Healthy or Unhealthy

Tema 4. Constructive and
Destructive Conflicts.
KoHcTpykTuBHBIE U
JECTPYKTUBHBIE KOH(DIUKTHI

Jlekcuka: omnMcaHMe pa3IMYHBIX CTHJIEH BEIACHUS KOH(JIMKTOB,
MPUYHMHBI, Pe3YJIbTAThI, aHAJIH3 OMIMOOK

I'pammaruka: Gerund

Yrenne: Texctel What Is Relationship Conflict, Conflicting Features,
The Difference between Constructive and Destructive Conflict
Aynuposanue: Improving your non-verbal communication skills
YcrHas peub (MOTUIOTrHIecKas):

- CpaBHCHHC cTunei BCACHUA CIIOpPa
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YcTHas pedb (MOHOJIOTHYECKAs ):

- aHaJIM3 OMUOOK KOH(MIUKTYIOIIHNX

IIncemeHHas peusb:

- acce Arguments do not always have to end badly

Tema 5. What makes a good
teacher.

IIcuxonoruueckue
0cobeHHOCTH Tpodeccun
YUUTEIS

Jlexcuka: BUAbl MOTHUBAIIMHU, MCTOIbI 06yquI/1;1, IICUXOJIOTUYECCKUE
0COOEHHOCTH BO3PACTHOTO Pa3BUTHUS

I'pammaruka: Infinitive

Yrenue: texctel How children become adults, Motivating students,
Methodology of teaching psychology

Aymuposanue: What Makes a Good Teacher?

YcrHas pedb (MOTMIIOTHIecKas):

- 00CyXJIeHrEe CTUJIEH U METOJIOB BOCITUTAHUS

YcrHas pedb (MOHOJIOTHYECKAs ):

- CpaBHEHHE CHCTEM CEMEHHOTO BocnuTanus B Poccun u 3a pyoesxoM
IIncemeHHas peusb:

- acce What Makes a Good Teacher?

Tema 6. Counselling and
Guidance.

KoHncynpTupoBanue u
PYKOBOJICTBO

Jlexcuka: BUJbI KOHCYJIbTUPOBAaHUWA, LCIUW W 3ada4yu, MCTOIbI
HUCCJIC10BaHUA

I'pammaruka: Revision of Infinitive and Gerund

Yrenue: texctel The principles of guidance, Schooling vs Teaching,
The major approaches to counselling

Aymuposanue: Facilitator

YcrHas pedb (MOTHIOTHYECKas):

- 00CyXJIeHHEe Pa3HbBIX CTHJICH KOHCYIbTUPOBAHUS

YcrHas pedb (MOHOJIOTHYECKAS):

- IPUHIUIIBI KOHCYJIBTUPOBAHHUA

IIncbmeHHas peusb:

- acce Role and responsibilities of a councellor




6. CTpykTypa JUCHMILUIMHBI 10 TEMaM C YKa3aHHEM OTBeIeHHOI'0 HA HUX

KOJIN4YeCTBA aKAACMHUYECCKUX YaCOB U BU/10B yqeﬁm,lx 3aHATHIl

Ne HaumenoBanme
n/n TeM (pa3aesioB)
AUCHUTLTHHBI

KonTakTHas padora, yac.

3agaTus
JEKIHOHHOI0 THIIA

IIpakTnyeckue
3aHATHS

CamocTtost
TeJbHasl
padora, yac.

Bcero,
yac.

3 cemect

1. | Theories of

JINYHOCTH

personality. Teopun

14

4

28

46

2. Parents And Their

Adult Children.
Jercko-
pOAUTENbCKIE
OTHOIIICHHUS

14

30

48

3. | Family Conflict.

KOH(IJIUKT

BryTtpucemelnnsli

14

30

50

Hroro 3a cemectp:

42

14

88

144

4 cemecT]

4. Constructive and

Destructive
Conflicts.

JeCTPYKTUBHBIC
KOH(JIUKTBI

KoHCTpyKTHBHBIE 1

14

20

39

5. | What makes a good

teacher.

0COOEHHOCTH

Ilcuxomornueckue

npodeccun yIuTens

14

20

39

6. | Counselling and
Guidance.

U PyKOBOJICTBO

KoncynbTupoBanue

14

19

37

Koncynbranus:

KonTpoJns:

27

Hroro 3a cemecTp:

42

14

59

144

Hroro:

84

28

147

288




7. IlepevyeHb y4eOHO-METOAMYECKOT0 0OecnedeHHs 1JIsi CAMOCTOSITeIbHOI PadoThl U
TeKYLIero KOHTPOJIsA 00y4aloUIUXCsl M0 JUCHUIJIMHE

CaMocTosTenspHast pa60Ta ABJIACTCA OAHUM HU3 OCHOBHBIX BHUI0B y‘ICGHOﬁ JACATCIIbHOCTH,
COCTaBHOM 4YacThIO0 y4ueOHOTO IMpoliecca U UMEET CBOEH LeJblo: TITyOOKOoe YCBOCHHE MaTepuaia
AUCHUIINIMHBI, COBCPIICHCTBOBAHUC U 3aKPCIIJICHUC HABBIKOB CaMOCTOSITEIILHOU paGOTBI C
JUTEpPATypoil, PEKOMEHJIOBAHHOW MpernojaBaTeieM, YMEHUE HaWTH HYXHBIA MaTepuan |
CaMOCTOATCIIBHO €ro HUCIIOJIBb30BAaTh, BOCIIMTAHHE BBICOKOU TBOp‘ICCKOﬁ AKTUBHOCTH,
WHUIMATUBBI, TMPHUBBIYKA K TIOCTOSHHOMY COBEpPLICHCTBOBAHMIO CBOMX 3HaHHMM, K
LEJIEYCTPEMIIEHHOMY HAyYHOMY IIOHUCKY.

Kontponbe camoctosiTensHON pabOThI, SBISETCS Ba)XXHOW COCTaBISAIONICH TEKYIIETO
KOHTPOJIA YCIICBACMOCTH, OCYILICCTBIIACTCSA MPCIIOAaBaTCICM BO BPEMS ITPAKTUICCKUX 3aHSTUU U
oOecrieunBaeT OIlEeHUBaHHUE X0J1a OCBOSCHUS N3y4aeMOll TUCIUTUIHHBI.

8. IlepeyeHb BONPOCOB M THIIOBBIE 3aaHUsI VI NOATOTOBKH K IPOMEKYTOYHOM
aTTecTalnu

8.1. IlepeyeHb BONPOCOB /I MOATOTOBKH K 3a4eTy C OLIEHKOM
Ilosmopume cnedyrowue memvl u Omeemvme Ha 0NPOCHL:

1. Theories of personality. What are the main premises of Freud’s theory? Name the three
levels of consciousness. Describe what kind of information is stored in each level and how it can
be reached and brought to the surface. What is the role of conscious and unconscious forces in
personality? Describe the hierarchy of needs Maslow proposed. What is seen as a sole motivating
drive in Rogers’ model?

2. Parents and their Adult Children. Do parents of older children experience more tension
and aggravation than those whose children are younger? What type of tie is the parent-child
relationship? What topics did the researchers at Purdue and Pennsylvania State universities ask
about? May tensions be more upsetting to parents or to children, according to the study? Why may
the parent-daughter tie provide more opportunities for tensions? Do mothers or fathers make more
demands for closeness?

3. Family Conflict. What did parental perceptions of tension increase with? What topics
were more harmful than others to parent-child relationships? What strategies do parents and adult
children use to cope with relationship tensions? What is associated with poorer quality
relationships overall? Does avoidance work as a strategy for dealing with conflicts? What do
disciplinary approaches create in children already paralyzed by inability to meet expectations?
With what kids can parents also help by being like a good administrative assistant? What is the
best time to talk with teens? Is the relationship the most important resource parents have with
teens? Does the lack of consensus open up another potential area for family conflict? Does conflict
frequently result, if relatives routinely interfere in your family’s decisions and lifestyle?

8.2. IlepeyeHb BONPOCOB A5 MOATOTOBKH K IK3aMeHY
Hoemopume Cﬂe()yiow;ue membsl U omeenbnie Ha 60npocsl.
1. Constructive and Destructive Conflicts. What features of constructive (destructive)

conflict include? Can a history of unresolved conflict significantly increase the potential for
destructive conflict? Can past experiences with conflict also influence how people respond to
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disagreements and arguments? Does constructive conflict grow out of healthy and trusting
interpersonal relationships among those involved? Does destructive conflict contribute to an
ongoing cycle of anger, fear and isolation between individuals and within a group? Does
constructive conflict have many positive benefits? What conflict resolution skills can be learned?
What can contribute considerably toward defusing potentially destructive conflict situations?

2. What makes a good teacher? What are the most important aspects of teacher quality?
What kind of feedback helps teachers improve the quality of their teaching? What aspects of
teacher quality can be measured and assessed? What qualities do good teachers possess? How do
teachers enact quality teaching? Towards what outcomes should teachers work?

3. Counselling and Guidance. Why do you think many people might be skeptical about
psychology being a science? How did the object of study in psychology change over the history
of the field since the 19th century? What are the potential ethical concerns associated with
Milgram’s research on obedience? Why is an undergraduate education in psychology so helpful
in a number of different lines of work? Other than a potentially greater salary, what would be the
reasons an individual would continue on to get a graduate degree in psychology?

8.3. TunoBwbIe 3axaHus IJA OLEHKH 3HAHUMA
3ananue 1.

PackpoiiTe ckoOKH, NCTIONB3Ys MPABUIIBHYIO (POPMY aHIIIMKHCKOTO ri1aroia (BpemeHa,
YCIIOBHBIE BBIPAXKEHUs, COCIIAraTeIbHOE HAaKJIOHEHHE)

1. If the car (be) out of order again, you (have to) call the
service station, but I doubt if you (have / it / service) quickly.
2. Nobody (know) what (happen) in ten years’ time as life
(get) tougher and tougher.
3. 1 wonder if they (turn) to us for help if the need (arise).
4. My little son (want) to know if there (be) some cartoons on
TV tonight. If there (be) some, he certainly (watch) them.
5. 1 wonder if the weather (change) for the better next week. |
(plan) to go to the countryside for a month.
6. | (leave) a message at the office in case the customer (phone). But
I’m afraid he’s unlikely (call) today.
7. Nobody can definitely tell us when he (come) back from London. But as soon
as he (return), we (get in touch) with him.
3ananue 2.

BriGepuTe npaBuIbHBIN OTBET:

1. The person given credit for starting psychology as a separate discipline is ... .
a) Wilhelm Wundt

b) Sigmund Freud

¢) John Watson

d) William McDougall
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2. The system which focuses on how mental activity enables people to function and survive is
called ... .

a) structuralism

b) functionalism

¢) behaviourism

d) gestaltism

3. The area of psychology which would concern itself with studying the effects of aging on
various psychological processes is ... .

a) clinical psychology

b) social psychology

c) developmental psychology

d) psychometric psychology

4. John B. Watson is associated with which psychological system?
a) structuralism

b) functionalism

¢) behaviourism

d) gestaltism

5. The psychologist credited with developing one of the first useful tests to assess human
intelligence is ... .

a) Jean Piaget

b) Alfred Binet

c¢) Floyd Allport

d) James McKeen Cattell

3aganme 3.
OO6BeauTe MPaBUIIHLHBIN MOJATBHBIN TJ1aroi:

1. When Mr. Lee was younger, he work in the garden for hours.
a. was able to b. could c. might d. needn’t
2. The landlord take his responsibilities more seriously.
a. need b. should to c. ought to d. ought
3. When I finish the course next year | speak perfect French.
a. can b. will be able to c. could d. would be able to
4. This company is awful to work for. We account for every minute of the day.
a. have to b. mustn’t C. are not to d. don’t have to

5. When she was riding in the woods last week, Helen fell off her horse but luckily she
get back on and ride home.

a. could b. would c. was able to d. had to
6. The newspaper the rumour without concrete evidence.

a. shouldn’t have printed c. oughtn’t have printed

b. needn’t have printed d. didn’t have to print
7. You often have to wait for a decision long, ?

a. haven’t you b. don’t you c.aren’tyou d. won’t you
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8.4. TunoBble 3a1aHUA 1JIA OLIEHKU YMEHUit

3ananue 1.
OTBeThTE YCTHO Ha BONPOCHI:

1) What four types of temperament do you know? Describe each type. Explain on what basis they
are differentiated.
2) What is Gestalt psychology? What does the German word Gestalt mean?

3aganmue 2.
[Ipoananu3upyiiTe NpPEACTaBIEHHYIO B TEKCT€ Ha PYCCKOM fA3bIKE KOH(DIMKTHYIO
CUTyaluI0, NaWTe € OLICHKY, NMPEMIOKUTE MyTH ee paspemieHus. [IoaroroBbre nucbMEHHOE
COOOLIEHNE Ha aHTIINIICKOM SI3BIKE.

Wnet ypok dbusuku B 9 kiacce. Haunnarommii yunrtens (Anexcanap MiBanoBu4) 0ObsICHSIET
TEMY, MHOTHE YYEHUKH HE cIylIatoT. KTo-To 3aHSAT CBOUM JeJ10M, KTO-TO YhTaeT. B KoHIlEe Ki1acca
onuH u3 yuyeHukos (Cepreil) B KOMIIAHUH OJHOKJIACCHUKOB OY€Hb TPOMKO YTO-TO PacCKa3bIBaET,
JEMOHCTPATUBHO He oOpalnas Ha y4uTesIsl HUKAaKOTO BHUMAaHHUS, Kak OyJITO €ro U HeT B Kjacce.
Anexcanap VBaHoBuY crapaeTcst He oOpalaTh BHUMaHuE Ha IIyM C MOCIEAHHMX MapT, HO IpU
OUYEpETHOM B3PbIBE CMEXa JAEJAET 3aMEUYaHue yJyalllUMcs, OJJHAKO 3aMEYaHUE YUUTENs] OCTAeTCs
0e3 BHUMaHusa, 1 Cepreil mpoaoiDKaeT MpepBaHHBIN Pa3roBop, J00aBHB, YTO €My Ha YPOKE HE
uHTepecHo. Torna yuurens npocut Ceprest coOpaTh CBOM BelId W BBIATH M3 Kiacca. Ceprei
pearupyert rpy6o: «Jla unu te1!» (Bce 3aTuxim u KayT, KaK *Ke OTpearupyeT yUUuTeNb). Y YuTelb
nozomen K Ceprero M MONBITAICS BBIBECTH €ro cuioi. Ceprero 3TO HE NMOHPABWIOCH, U OH
OTTOJIKHYJI yUuTeNs. 3aBsi3anach MOTACOBKA, B X0/1€ KOTOPOH YUUTEIb CUJION BHITOJIKHYJ yUYeHUKA
U3 Kjacca. Yok ObUT COpBaH.

3anoyHUTe MPOMYCKU CIECAYIOUIMMU TEPMUHAMHU U3 aKTHBHOT'O BOKaOyJIsipa:
precursors of depression -- a sign of depression -- restore your equilibrium -- sustained
unmanaged stress — concentrate — infections and cancer -- solve problems

1. A reduce feeling of wellbeing, joy and happiness - these symptoms can be .......... :

2. You start avoiding social contact. Shunning people for a long period is also .......... :

3. Your immune system functions poorly and suffers from colds, influenza, allergies, chronic
fatigue, anxiety etc... Unless you take the necessary stepsto ...........

The ageing process accelerates because of the increased metabolism associated with ...........
You become so preoccupied with the daily stress of living that, you are unable to focus or

ok~

7. Increased creativity: not only in making or creating things but also in developing new ways to
.......... or finding better ways of doing things.

3aganue 3.
Cocnacumecs unu onpogepeHume ciedyowue ymeepicoeHus. Apeymenmupyiime c60io
MOYKY 3DEHUsL.

1. Displacement is a defense mechanism whereby a person directs his/her negative
emotions and frustrations onto another object in order to get rid of the negative feelings.

2. A rebound relationship is not considered to be a form of displacement.

3. Human beings deal with varied negative emotions by making use of defense
mechanisms.

12



4. Defense mechanisms are subconscious coping techniques that are used to increase the
intensity of anything that is unpleasant, threatening, or unacceptable.

5. It was Sigmund Freud who first proposed the concept of defense mechanisms and went
on to explain how they were an integral part of a person’s unconscious psyche.

6. Defense mechanisms do not act as sort of buffers or shock absorbers to lessen the pain
and do not aid a person in dealing with the negativity.

7. For displacement to occur, even the slightest trigger suffices to bring about this
negative reaction towards the target.

8. Displacement often plays itself out as a chain reaction and does not usually stop at one
incident. 9. Displacement is one of the most common defense mechanisms that is comes about
very subconsciously.

8.5. TunoBwbIe 3axaHus IJA OLEHKH HABLIKOB
3aganue 1.

O3HakoMbTECh C KEWCOM MO MOJPOCTKOBOMY aIKOrojiu3My. Bamma 3amaua kak
HpO(l)eCCI/IOHaJII:HOFo KOHCYJIbTaHTa - TIIOMOYb MAaOUCHTKC CO34aTb CCThb IMOAACPKKU B
COO0O0I1IeCTBE, YTO MO3BOJIUT €l COXPaHATh TPE3BOCTh U MPEAOTBpAIlaTh NOBTOPEHHUE (HaKTOPOB,
KOTOpBIE CIIOCOOCTBOBAIM €€ BBICOKOMY YpOBHIO cTpecca. CocTaBpTe IUTaH paboTHI,
MICUXOJIOTMYECKOE 3aKII0UCHUE U PEKOMEHIall1H.

Leah is a 18 year old woman who was recently discharged from the Army on medical
grounds. During her four years in the Army, Leah experienced high levels of stress and anxiety
which she coped with by drinking heavily. When she presented for counselling, Leah had been
sober for 55 days and was seeking strategies to cope with her anxiety that didn’t involve drinking.

While working with Leah, the Professional Counsellor adopts a case management model
in order to assist her to build a network of supports within the community, enabling her to maintain
her sobriety and prevent recurrence of the factors which contributed to her high levels of stress.
For ease of writing, the Professional Counsellor is abbreviated to “C”.

Background

Leah was an only child whose parents separated during her teen years. She felt isolated and
was often bored at school. Her love of art was the only thing that gave her any enjoyment and she
expressed this by covering the school buildings with graffiti after dark. Already in conflict with
her mother due to her poor school performance, the involvement of the police after she was
reported for vandalising public property further worsened their relationship. Her father had moved
away and was no longer involved in Leah’s life.

Leah left school intending to train as an ambulance medic. On being told she lacked the life
experience required for this work, Leah joined the Army on a four year contract hoping to address
this requirement. However the Army turned out to be a repeat of the constrictive structure within
which she had struggled both at school and at home.

Being obligated to complete the full four years, she began to feel increasingly trapped and was
often anxious and depressed. She was introduced to alcohol by her fellow recruits and began using
this as a means of deadening her overwhelmingly negative feelings about the course her life was
taking. After three years in the Army, Leah was discharged on medical grounds, having become
dependent on alcohol and unable to control her intake.

Issues identified

A case manager’s initial function is to develop an understanding of the client and help build
a resource network that the client can later access on her own. In this role, C performed an
examination of Leah’s environment, behaviour and immediate needs which identified the
following issues:
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1. Career indecision — although still wanting to be an ambulance medic, Leah had lost
confidence in her ability to achieve this or any other career goal.

2. Unsuitable accommodation — Leah was sharing a flat with a young man who yelled at her
if she smoked and often made unwelcome passes at her.

3. High levels of stress and anxiety — Leah continually craved alcohol during her period of
sobriety and began using valium to replace the role alcohol had played in deadening her
feelings

4. Large amounts of unstructured time — Leah had no other strategies in place to cope with
her negative thoughts and feelings and, now she was no longer working, found herself with
large amounts of time during which she had nothing else to do but think.

5. Lack of a personal support network — Leah was estranged from both her parents, had no
siblings, and felt unable to contact any of her former Army colleagues because she felt
inadequate due to the manner in which she had been discharged.

Plan

Following an identification of issues needing attention, the case manager then coordinates a plan
to enable the client to access needed assistance within her community. In this role, C worked with
Leah to outline a plan which involved the following strategies:

Schedule pleasurable activities

Obtain suitable accommodation

Increase support networks

Contact a supported job training network

Access Centrelink benefits

Undertake a drug and alcohol rehabilitation program

Cognitive restructuring

Medication monitoring

Ongoing support

This plan was designed to utilise Leah’s strengths and was later outlined in clear measurable terms
that allowed for periodic evaluation of her progress. This is particularly important when the client
is becoming disillusioned as it illustrates to her that while she may not yet have reached her goals,
she has made significant progress towards them. Leah’s goals were developed with her input to
encourage her to feel ownership of them, increasing her motivation.

Barriers

The following barriers to the above plan were identified:

1. Craving for alcohol — Leah had used alcohol as a way of coping with overwhelming
feelings, consequently she had strong cravings whenever she was feeling particularly
stressed and anxious

2. “Doctor shopping” — Leah had discovered that VValium served a similar purpose to alcohol
and when her GP refused to give her any further prescriptions, she simply went to another
doctor.

3. Misinterpreting anxiety and stress symptoms — Leah had become hypervigilant towards
her physical symptoms of anxiety (breathlessness, increased heart rate, hot flushes,
dizziness), interpreting them as medical problems resulting from her drinking, which
further increased her stress and anxiety levels

4. Pessimism — Leah exhibited this internal barrier through her belief that she was solely
responsible for the things that had gone wrong in her life and that because of this, there
was no way for things to change and nobody would be able to help her. This left Leah
feeling helpless, overwhelmed and at times suicidal.

©COoNOA~ LN E

Goals
Leah’s goals were written in specific behavioural terms as follows:
1. Schedule enjoyable activities — C asked Leah to make a list of five activities that had either
given her pleasure in the past or were things she would like to try in the future. She listed
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jogging, calligraphy, painting, reading and walking on the beach. C asked Leah to carry

out at least one of these activities every day.

2. Obtain suitable accommodation — C asked Leah to contact a former Army colleague who
had always been very caring towards Leah and who had previously invited her to share her
home. Leah did this and, upon moving in, she and her new flatmate bought a new puppy,
providing Leah with further enjoyable activity on a daily basis.

3. Supported employment / job training — C accompanied Leah to an appointment with a
supported employment service run by the state government. This service aimed to support
Leah in regaining her confidence in returning to the workforce, providing her with
vocational counselling to guide her career choices and ongoing support when searching for
and commencing employment. They were also able to provide funding for retraining.

4. Centrelink benefits — C helped Leah obtain and lodge necessary forms to help her transition
to Newstart Allowance once her Army benefits had run out.

5. Rehabilitation — C connected Leah with appropriate contacts to commence drug and
alcohol counselling and to undergo residential rehabilitation if needed.

6. Cognitive restructuring — C provided short-term intervention aimed at identifying Leah’s
irrational thought processes and replacing these with a more functional belief system. Here
C took on the counselling function of the case management role and centred the work
around Leah’s belief that she was a failure and would never get her life together. This
process utilised Rational Emotive techniques such as Examine the Evidence and Thinking
in Shades of Grey (Ellis as cited in Dryden & Golden, 1986).

7. The Gestalt technique ’empty chair’ (Perls as cited in Patterson, 1986) and aspects of
Dialetical Behaviour Therapy (Linehan, 1993) were also used to address Leah’s unresolved
feelings towards her parents and to teach her to tolerate distress without having to escape
through the use of drugs or alcohol.

8. Medication monitoring — C arranged for Leah to be seen regularly by a psychiatrist in
addition to her local GP to ensure she was receiving the correct medication and to facilitate
hospital admission should the need arise. She was also educated about the fight or flight
response that was leading to her physical symptoms.

9. Ongoing support — C provided Leah with contact names and numbers for local chapters of
Alcoholics Anonymous and, following successful completion of her immediate goals, C
referred Leah to her local community health clinic for ongoing monitoring and medical
follow-up.

Session Summary

C has provided a combination of case management and counselling functions while
working with Leah. As counsellor, C has used Cognitive Behaviour Therapy, Dialectical
Behaviour Therapy and Gestalt Therapy techniques to facilitate achievement of the client’s goals.

In reducing her high levels of anxiety and stress, Leah was able to address her more
practical needs, for example challenging her beliefs about what her former colleagues thought of
her enabled her to contact one of them to follow up on the offer of accommodation. While C
provided education and support in this regard, Leah carried out most of the practical tasks herself,
thereby building on her strengths and further increasing her confidence levels and reducing her
pessimism.

This process occurred over a three month period, during which two progress reviews took
place between C, Leah and her psychiatrist. At this time, Leah was able to see the progress she
was making and was also able to draw attention to any areas with which she was experiencing
difficulty or concern.

Upon completion of the above plan for meeting Leah’s immediate needs, C has referred
her to services able to provide her with ongoing but less intensive support. With Leah’s written
permission, C provided the community health centre with a referral form outlining Leah’s history,
medication regime, and a summary of the work undertaken with C, which C had documented
following each session with Leah.
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C maintained contact with Leah on a weekly basis during the transition to the new service
and while she became comfortable in her local AA support group. In taking this step, C has ensured
Leah has acquired the necessary skills for maintaining progress on her own, with assistance
available to her as needed.

3ananme 2.

O3HaKOMBTECh C KEMCOM I10 TIPOXKMBAHMIO TOps. Bamia 3amadya kak mpodeccrnoHaIbHOTO
KOHCYJIbTAHTA - IMOMOYb MAUCHTKEC IMCPCKUTH NOTCPIO peGeHKa u I/136aBI/ITI>CSI OT HABA3YUBBIX
Meiciieli. CocTaBbTe MIaH pa6OTBI, IMCHUXOJOTUYCCKOC 3aKIIFOUYCHUC U PEKOMCH A IH.

Grief is a complex and individual process. There are a number of well documented stages

to the grief process such as numbness, guilt, despair, panic and acceptance to name a few. The
order in which these stages are experienced and the intensity and duration of each stage will be
different for each individual.
It is therefore understandable that an eclectic counselling approach to grief can be beneficial in
allowing for the flexibility needed to work with individuals through various stages of the grief
process. The following case study is a practical application of a variety of counselling approaches
to one client and her experience of grief.

The client’s name is Joan. Joan sought counselling to deal with the unexpected loss of her
daughter in a car accident. She received counselling about 2 weeks after her daughter’s death and
continued with the counselling process over a period of 8 months.

The key features of Joan’s grief were her feelings of guilt and despair. In these areas, the
counsellor worked mainly from a Person-Centered approach (PCT). The counsellor also utilised
some techniques from Solution-Focussed Therapy (SFT) and Cognitive-Behaviour Therapy
(CBT). A brief analysis of the case study and application of the various techniques are provided
below.

Case Information

Joan is a semi-retired accountant, maintaining contract work with a few long-term clients

to support herself in retirement. Joan is a divorcee, who lives on her own, in her family home. She
is a mother of 2 children, Kirsten and Mathew, aged in their mid 20s. Joan has a supportive network
of family and friends, including her sister, father, children, and friends from her gardening club.
Joan’s relatively steady life was overturned with the sudden death of her daughter, Kirsten. Kirsten
was 24 when she died from head injuries caused during a car accident. She was admitted to hospital
in a coma. Joan spent several anxious days with Kirsten, before she passed away.
In the days that followed, Joan arranged her daughter’s funeral and affairs and deferred her work
commitments. Joan described this as a whirlwind period, where she operated in a mechanical way.
She was completely absorbed in the organisation of Kirsten’s funeral and pushed aside her feelings
of grief. Joan said that she found some security in the numbness that filled her during that time.

After a couple of weeks, however, Joan became concerned that she was not coping as she
couldn’t move on from these feelings. People had commented that she should try to carry on as
usual, however her numbness persisted and she couldn’t motivate herself to “carry on” as if
nothing had happened.

Joan thought that there must have been something wrong with her and it was this fear that
led her to counselling some weeks after her daughter’s funeral.

For ease of writing, the professional counsellor in this case will be referred to as “C”.

The Initial Stages (Numbness) In the first session, Joan appeared somewhat vague and tired. She
seemed focussed on describing the details of the funeral, the family members who attended and
her concern about her daughter not having a will. “C” observed that Joan’s behaviour reflected a
need to be in control of the situation and was a useful coping strategy for Joan at this time. “C”
used PCT to build an empathetic understanding of Joan’s experience. She did not attempt to move
Joan towards experiencing her grief, but trusted that Joan would reach this stage in her own time.
Joan began discussing the rapid way in which the whole event had occurred and the numbness that
she was feeling. “C” used paraphrases and encouragers to assist Joan to express herself.
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“Everything has happened so quickly that you haven’t had time to absorb it all, is that right Joan?”
“Yes”, Joan replied, “I’ve hardly had time to miss my little girl.” “*You miss her,” responded “C”.
With this encourager, Joan began to cry and express her grief. Joan cried for some time
whilst “C” sat with her in silence. At one point Joan apologised for her crying. “C” responded “It
seems that you have a lot to cry about Joan. It shows me how much you loved your daughter.”
In the first session, Person-Centered therapy and Active Listening techniques enabled “C” to be
guided by Joan’s readiness to express her feelings. The encouragers and reflection of feeling used,
demonstrated to Joan that “C” understood her and allowed Joan to experience her feelings of grief,
rather than to keep them at arms length.

Whilst “C” could have indicated to Joan that she was avoiding her grief, “C” instead trusted

in Joan’s ability to express her grief in her own time. If Joan had not expressed her grief in this
session, “C” would not have pressed the issue, although she may have encouraged Joan to have a
further session within a few days.
(Grief and Despair) The following sessions were characterised by further experiences of grief and
despair. Joan had found that her grief was no longer avoidable and her days were mostly filled
with mourning. Joan abandoned her daily routines such as grooming, making meals and other basic
self-care practices.

Joan’s disheveled appearance at the counselling sessions were concerning. At this point,
“C” became more directive and suggested that Joan might have someone live-in with her for a
while. Whilst “C” was encouraged by Joan’s regular adherence to the counselling sessions, she
felt that Joan may need some extra support at home.

Joan contacted her sister Kerrie, who was available to stay with her for a month. Kerrie proved to
be good support for Joan and provided her with gentle, yet insistent encouragement to face the
everyday challenges.

Over several weeks of counselling, Joan had moved further into stages of despair and guilt.
She described her life as being swallowed by a black hole and felt that she would never get over
her daughter’s death. She felt that every day dragged by with no release from the pain. She had
difficulty getting out of her bed in the morning and was constantly tired from lack of solid sleep.
“C” continued to employ PCT to allow Joan to explore and express her feelings and thoughts about
her daughter’s death. Joan focussed heavily on her pain and seemed to stay with these feelings for
a long time. “C” observed that Joan’s thoughts did not seem to be focused; she quickly moved
from one topic to the next. “C” used summarising skills to help Joan highlight the key recurring
issues from her thoughts.

“C” continued to trust that Joan would move through her feelings of grief in her own time.
“C” did however experience some frustration with Joan’s continual despair. “C” sought the
counsel of a colleague, who advised her to maintain her faith in Joan’s ability to grow and heal
and reminded “C” of how the resolution of grief can often be a long-term process. The colleague
also suggested some role-play techniques that “C” could use to work on Joan’s experience of her
feelings.

(Guilt) Guilty feelings about her inability to prevent her daughter’s death were also of
concern for Joan. “C” avoided telling Joan that she was not responsible for Kirsten’s car accident,
and encouraged Joan to explore her guilt. In many instances grieving people feel guilt in relation
to their loss. Often they will be told that they are not at fault, by well meaning people. The concern
for counsellors is that grieving people are feeling guilty and will benefit more from expressing
their guilt.

Dismissing guilty feelings won’t stop the grieving person from feeling blame and may lead
to the increase of these feelings. “C” realised that Joan’s guilt was a means of expressing how
fervently she wished to have her daughter with her still. “C” invited Joan to express her sorrow
and guilt to Kirsten in a role play activity.

Afterwards, “C” encouraged Joan to debrief and talk about the effect of the activity. Joan
was able to acknowledge the depth of her love and concern for Kirsten. “C” supported Joan by
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offering encouraging feedback. “C” was particularly taken with the extent of love and devotion
that Joan displayed towards her daughter.

Joan left the session a little lighter for the experience. She said that she had been able to
release some of her guilt and that she felt her despair ease a little. After two months of counselling,
both Joan and “C” recognised this as a small breakthrough of acceptance.

Middle Stages

Joan’s grief and despair continued into the middle phase of the counselling sessions. Her
emotions came in waves, rather than the constant fog of despair that had characterised her earlier
sessions. “C” was continuing to utilise PCT with Joan to explore her issues. Joan expressed a
readiness to establish goals during this stage. “C” implemented some CBT techniques for this
purpose.

(Feelings of Panic) Kerrie had been encouraging Joan to take on small, everyday tasks such
as walking to the shops, or posting the mail, in order to get out of the house for a while. Joan said
she had done these tasks reluctantly as she was concerned about trying to “put on a brave face” in
public.

Joan related a particular incident where she was at the local shop. She explained that when
picking items from the shelves, she had selected her daughter’s favourite brand of biscuits.
Feelings of panic had come over her as she realised that she no longer needed to buy the item, but
she couldn’t bring herself to return the item to the shelf. In this state, she left all her purchases in
the shop and walked straight home.

This incident had increased Joan’s anxiety about her ability to cope and accept her

daughter’s death. In the session, “C” validated Joan’s experiences as being normal and a

legitimate part of her grieving. As a part of the CBT process, “C” clarified and identified

the causes and effects of Joan’s feelings of panic. These were as follows:
Causes:

A realisation that her daughter was absent in her everyday life A rejection of awareness
that her daughter was absent in her everyday life Conflicting emotions about acceptance of
daughter’s absence
Effects:

Causing anxiety

Causing a belief that she will never be able to accept her daughter’s loss
Causing a fear of losing control in public places
“C” and Joan discussed the nature of the anxious feelings, and Joan’s associated beliefs and fears.
Together they devised a number of goals, including (1) the development of new beliefs, (2)
relaxation and (3) taking it one step at a time — otherwise referred to as a graded-task assignment.
Joan’s new beliefs included:

It is normal to want my daughter back

I am normal to grieve for and miss my daughter
It doesn’t matter if I cry in public

Time will help me to heal

She kept notes in a personal journal about when she used these new beliefs. The journal
writing was also a process that allowed her to identify other problematic beliefs and thoughts.
Once identified, she developed more appropriate and accepting beliefs.

In preparation of taking it one step at a time, Joan and “C” devised some relaxation techniques for
Joan to use when she felt a sudden onset of panicky or anxious emotions. Joan had used imagery
before and found that an effective method of relaxation. Joan was to imagine a warm, white light
surrounding her whenever she felt even slightly anxious. They also devised some imagery to help
Joan continue to experience the overwhelming nature of her grief.

Joan often referred to her feelings as a fog, and so “C” encouraged her to imagine sitting in a fog,
which was black, thick and impenetrable. Little by little, she suggested that Joan should try to
make the fog thin out with her mind. (It is important to note that this imagery was to be used at
times when Joan felt bogged down in despair, but not during her anxious moments).
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Joan was to record her practice of her relaxing imagery (white light) and to note her
responses to the technique. She also recorded the times she used her despairing imagery (black
fog) and the extent to which she was able to thin the fog with her mind. The purpose of the exercise
was to increase her relaxation and to give her an image of her despair and a means to control it as
time went on.

The “one step at a time’ goal consisted of Joan taking small steps towards running errands
and taking on more of her everyday responsibilities. Her tasks involved the following:

Plan meals for week

Write a grocery list

Go shopping with Kerrie.

Using her relaxation imagery, Joan completed the following graded tasks:
Imagine walking around the shops

Drive with Kerrie to the shop and stay in the car

Walk with Kerrie to the shop door

Walk with Kerrie around the shop for 10 minutes approximately

Start to purchase a small number of items

Complete an entire grocery shopping task

Each week, Joan completed a harder task. It took her only 4 weeks to complete a full
shopping trip, although she experienced several occasions of feeling overwhelmed. Each time this
occurred she gripped the shopping trolley and imagined the white light. Kerrie encouraged her to
breathe deeply and relax. A couple of times, they left the shop (abandoned the trolley) when Joan
felt she could not cope. They came back the following day to complete the shopping.

The important thing for Joan was to accept the times when she could not cope. Kerrie proved to
be a supportive role model for Joan, helping her to accept her reduced ability to cope by offering
encouraging comments and faith that Joan would heal.

Joan applied the graded-task technique to other areas of her life. “C” observed Joan’s
increasing attention to self-care and other routines of everyday living.

Final Stages

(Acceptance) Joan’s increasing acceptance of the loss of Kirsten became more obvious with the
passing of time. By dealing thoroughly with her despair and grief, she naturally moved on with
her life and mourned less and less. After six months, the rewards for both “C” and Joan were
evident in her long term improvement and growth.

Joan’s ability to develop goals for herself was greatly improved, as was her motivation.
Joan was living independently again and without Kerrie around, she took on more responsibility
and began to make plans for her life without Kirsten. Joan’s plans included a number of support
mechanisms, as well as long-term goals for herself.

Joan had taken to visiting her daughter’s grave on a monthly basis. During her intense
despair, she had been unwilling to venture to the cemetary. Due to her increasing acceptance, she
was more inclined to visit and found the visits to be a sad, yet calming experience. The visits
allowed her the opportunity to tell Kirsten the things she had left unsaid, and to update her daughter
about her life, as she would have when Kirsten was alive. Joan found the visits kept Kirsten’s spirit
and memory alive within her.

In these stages, “C” continued using PCT, and incorporated SFT to assist Joan to define
her goals. “C” complemented Joan on her inventive ways of honoring her daughter’s memory. “C”
was encouraged to see that Joan was actively seeking personal ways to express her grief.
Together, they worked to build Joan’s miracle picture. Joan expressed an interest to honor
Kirsten’s life, by writing a book. Joan wanted to combine her own and Kirsten’s journals to recount
the significance of her life and death. The process would also be a means to resolve her grief and
offer a parting gift to her daughter.

Joan’s miracle picture included redefining her life goals to determine what was important
for her. Kirsten’s death, whilst painful, had also brought growth and changes with it, and Joan was
increasingly inclined to shed parts of her life that no longer held meaning for her. She threw out
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material things such as old furniture, files and boxes of junk and mentally discarded the
maintenance of acquaintances that she no longer felt obliged to remain in contact with.

She renewed her bonds with close friends and family. Kirsten’s death allowed her family
to grow closer to one another. Joan was buoyed by the love and support of these few, special
people during her long months of despair.

Joan accepted that she would never completely ‘get over’ Kirsten’s death and that that was
okay. Counselling assisted her to realise that her daughter would remain a part of her forever. She
made a pledge to herself that she would continue to learn ways to live with Kirsten’s absence. Her
journal writings and the possibility of publishing a book for Kirsten, would provide her with some
therapeutic means of coping and expressing her grief. Joan would also draw from the support of
her family and friends in times of need, particularly around the times of Kirsten’s birthday and the
anniversary of her death.

End of Session

The case study has illustrated some of the stages that clients may experience due to the loss
of aloved one. It has also attempted to demonstrate the way in which PCT lent itself to the complex
and individual experience of Joan. The key issue from the PCT perspective was “C’s” respect for
Joan to grieve and grow to acceptance in her own way and time.

CBT was applied to changing Joan’s negative thoughts about her ability to cope with her
daughter’s loss and the fear of losing control of her emotions in public places. The imagery was a
technique that Joan had prior experience with and was therefore ideal for her. Another client, may
prefer other relaxation methods. It is important to identify strategies that the client is comfortable
with.

Graded task assignments, journal writing, role plays, homework and other practical
strategies such as developing support networks are also invaluable CBT techniques. Timing is
important when introducing strategies, and the client should not be pushed into solutions before
they are ready to accept them. Wherever possible, the counsellor should consult with the client
about their ideas for, and their suitability to, particular techniques.

Once the client is ready to focus on solutions to their problems, SFT can be an invaluable
tool for identifying the client’s goals through development of the miracle picture. The use of SFT
has been briefly presented in the case of Joan, to illustrate its effectiveness in drawing out the plans
and goals that Joan aspired to.

9. IlepeyeHb OCHOBHOIi M JONOJHUTEIbHOI y4eOHOI JIMTepaTypsbl, HE0OX0AUMOM
AJIsl OCBOEHHS THCHUIIHHBI

9.1. OcHoBHas JuTEpaTypa

1. Makaposa, E. A. AHrnmiickuii 361K 1ist 1cuxosioroB (B2—C1) : yueOHHK U IPaKTUKYM
i By30B / E. A. MakapoBa. — 4-e u3f., nepepad. u gon. — Mocksa : U3natensctBo FOpaiiT,
2026. — 355 c. — (Bwicmiee oOpazoBanme). — ISBN 978-5-534-12143-8. — Tekcr
NeKTpoHHBIH  //  OOpazoBarenbHas  1atgopma  FOpaiir  [caiit]. —  URL:
https://urait.ru/bcode/582560

2. Jleuenko, B. B. Anrnuiickuii s3pik. General & Academic English (A2-B1) : yueGHuK

s By3oB / B. B. JleBuenko, E. E. [lonmranésa, O. B. MemepsikoBa. — 2-¢ u3a. — Mocksa :
WznarensctBo FOpaiit, 2026. — 304 ¢. — (Bricmiee o6pa3oanue). — ISBN 978-5-534-16156-4.
— Tekcr : onexkrponHbii // OOpazoBatenbHas mnatdopma IOpaiit [caitit]. — URL:

https://urait.ru/bcode/583810

3. Apxunosu4, T. II. Aurnuiickuii s3b1k Ju1si rymanuTapueB (B1) : yaeOHUK 1 TPaKTUKYM
s By3oB / T. I1. Apxumnosuu, B. A. KoporkoBa. — Mocksa : U3znarensctBo HOpaiit, 2026. —
746 c. — (Bricmiee oOpazoBanue). — ISBN 978-5-534-17589-9. — Tekcr : 35eKTpOHHBIN //
OopazoBarenbHas miardopma FOpaiir [caiit]. — URL: https://urait.ru/bcode/589432
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https://urait.ru/bcode/589432

4. Ky3pmenkona, FO. b. Anrnuiickuit si3p1k (A2—B2) : yueOHUK U PAKTUKYM JJISI BY30B /
0. b. Ky3pmenkoBa. — MockBa : WMzmatensctBo HOpaiit, 2026. — 412 c. — (Bricmee
obpaszoBanmne). — ISBN 978-5-534-15064-3. — Texkcr : anextponHbii // OOGpa3oBareiabHas
iatdopma Opaiit [caiit]. — URL: https://urait.ru/bcode/582721

9.2. [lonotHUTEIBbHAS JTUTEpATypa

1. Harypsan, M. M. Anrnuiickuii si3bIk. JlomanHee ureHue : yueOHUK uis By30B / M. M.
HatypstH. — 2-e usn., ctep. — Mocksa : U3narensctBo FOpaiit, 2026. — 214 ¢. — (Bwicmee
obpazoBanue). — ISBN 978-5-534-01392-4. — Tekct : anexTpoHHbIH // OOpa3zoBarenbHas
wiatdopma FOpaiir [caiit]. — URL.: https://urait.ru/bcode/584421

2. Koxapckas, E. D. Amnrnmiickuii s3bIk: jJekcuka. HauanmbHblii ypoBeHb (A2-B2) :
yueOnuk miist By30B / E. D. Koxkapckas, A. C. M3BoneHckas ; mox pegakuueii JI. B. [Tomyoudenko.
— Mockaa : U3natenbcrBo FOpaiit, 2026. — 179 c. — (Briciiee o6pa3oBanue). — ISBN 978-5-
534-22114-5. — Texkcrt : anexTpoHHbIl // O6pa3oBarenbHas matdopma FOpaiit [caiiT]. — URL:
https://urait.ru/bcode/600813

3. [lcuxoanamus. Psychoanalysis : yueOHuK 1151 By30B / moj penakmueit A. O. I[Iputia, M.
M. PemernukoBa. — 2-¢ u3n. — Mocksa : U3natensctBo HOpaiit, 2026. — 289 ¢. — (Bricuiee
obpazoBanme). — ISBN 978-5-534-09537-1. — Texkcr : anextponnsii // OOGpa3oBareiabHas
miatdopma Opaiit [caiit]. — URL: https://urait.ru/bcode/586426

10. Ilepeuyens pecypcoB HH(POPMANHOHHO-TEJIEKOMMYHUKANIMOHHOI ceTH «AHTepHeT»,
HEeO00XOAUMBIX /ISl OCBOCHHUS TUCHUILINHBI U HH()POPMAIIHOHHBIX TEXHOJIOT Ui,
HCMOJIb3yeMbIX MIPH OCYLECTBJIEHUN 00pa30BaTeIbLHOI0 NMPolecca mo JUCHUILINHE,
BKJIIOYAs NlepeYyeHb MPOrPaMMHOro odecneyeHus: 1 HHPOPMAIHOHHBIX CIIPABOYHBIX
cucTteM (MpH HEOOXOAMMOCTH)

1. http://biblioclub.ru - DBC «YnHusepcurerckas OubJIMoTEKa OHIANHY

2. https://urait.ru - 9BC «O6pa3oBarenbhas miathopma KOpaitr»

3. https://academic.oup.com/journals/pages/social_sciencesOxford Journals - baza
naHHbIX OKchopacKas OTKPBITasi HHAIIMATUBA BKIIFOYACT MOJTHBIN U (PaKyIbTaTUBHBIN OTKPBITHIA
nocTyt K 6onee, yem 100 sxypHaam, BEHIOpaHHBIM U3 KaXKIO0H MPEIMETHON 00J1acTH -

4. https://dictionary.cambridge.org/ru/ - On line cmoBapr u Te3aypyc Cambridge
Dictionary

5. http://elibrary.ru/org_titles.asp?orgsid=14364 - Hay4Has 3JEKTpOHHAas OHOIHOTEKA
(H9b) «eLIBRARY.RU»

6. https://student2.consultant.ru/ — onnaiin-sepcust Koncyasrantlmtoc: CTyaeHT

JINeH3noHHoe NporpaMMHuoe odoecreyeHue:

- Windows (3apy0exHoe, BO3ME3THOE);

- MS Office (3apy0exHOE, BO3ME3THOEC);

- Adobe Acrobat Reader (3apy0eskHo€e, CBOOOIHO pacpoCTpaHIEMOE);

- Koncynprantllmoc: «Koncynprantllmoc: Ctynent» (poccuiickoe, CBOOOAHO
pacrpocTpaHseMoe);

- 7-zip — apxuBaTop (3apyOexKHOE, CBOOOTHO PaCIIPOCTPAHIEMOE);

- Comodo Internet Security (3apy0exxHoe, CBOOOTHO pacIpoCTpaHsIeMoe).
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11. MeToanuyeckue peKOMeHIAIUY 110 OPTraHU3ANUU U3YyYeHHS] TUCHUTINHBI

Opranuzanus 00pa30BaTeIbHOrO TMPOIECCa PErIaMEHTUPYETCS y4eOHBIM IUIAHOM U
pacnucaHueM yueOHbIX 3aHATHHA. SI3bIK 00yUyeHus (MpernoaaBanusi) — pyCCKUM.

[Ipu  QpopMupoBaHMM CBOCH HWHIWBHAYyaJbHOM  0Opa30BATEIIbHOW  TPAaCKTOPUHU
00yyaromuics UMeeT MPaBo Ha Nepe3adeT COOTBETCTBYIOMUX AUCUUILUINH U PO ECCHOHATBHBIX
MOJIyJIel, OCBOEHHBIX B TIpOIECCe MPEAIIECTBYIOMIEr0 O0y4YeHHs, KOTOpbIi 0CBOOOXKIaeT
00yyaromerocsi OT HeOOXOJUMOCTH UX MTOBTOPHOTO OCBOCHHUSL.

OoOpa3oBaTe/ibHbIE TEXHOJIOTUH

Y4eOHBIH mpolecc MpH NPENoJaBaHUM Kypca OCHOBBIBAECTCS Ha MCIIOJIb30BAHUM
TPaJWLMOHHBIX, WHHOBALMOHHBIX M HWH(GOPMAIMOHHBIX OOPa30BATEIbHBIX TEXHOJIOTHIA.
TpaauunonHbie 00pa3oBaTeIbHbIC TEXHOJIOTUU MIPECTABICHbI 3aHATHIMHU MTPAKTHYECKOTO TUTIA.
HuHoBanoHHbIe 00pa30BaTeIbHbIE TEXHOIOTUN HCIIONB3YIOTCS B BUAE IMIMPOKOTO MPUMEHEHHUS
AKTUBHBIX ¥ MHTEPAKTUBHBIX (OpPM IMpoBeaeHUs 3aHsaTril. IHpopmarmonHbsie 00pa3oBaTeIbHbIe
TEXHOJOTHH peaTU3yloTcsl MyTeM aKTHUBHM3AIl[MM CAaMOCTOSTEIbHOM paboThl CTYACHTOB B
UH(POPMALIMOHHOM 00pa30BaTENbHOM cpene.

3aHATHS CEMMHAPCKOI0 TUIIA

3aHATUS CEeMMHApPCKOro THMa (IPAaKTUYECKHE 3aHATHS) MPEACTaBIAIOT  cO0Oi
JeTaM3alii0 TEOPETUYECKOro MaTepuala, MPOBOJATCS B IENAX 3aKpeIUIeHHs Kypca u
OXBaThIBalOT BCE OCHOBHBIE Pa3/IEIbl.

OcHOBHO# (HhOpMOIi MTPOBEACHHUS 3aHATHI CEMHHAPCKOTO THIA (MPAKTHYECKUX 3aHITHI)
ABIsIETCS 00CyKIeHHe Hanbosiee MPOOIEMHBIX M CIIOKHBIX BOIIPOCOB IO OTAEIBHBIM TEMaM, a
TaK)Ke pelIieHne 3a71a4 U pa300p MpUMEPOB U CUTYyaIlHil B ayIMTOPHBIX yCIoBUIX. B 06s13aHHOCTH
IpenoaaBaTess BXOIAT: OKa3aHUE METOAMYECKON MOMOIIY U KOHCYJIbTHPOBAHHUE CTYAEHTOB IO
COOTBETCTBYIOIIMM TEMaM Kypca.

AKTHBHOCTb Ha 3aHSITHSX CEMHUHAPCKOTO THIA (TPAKTUYCCKUX 3aHATHUAXK) OI[CHUBAETCS 10
CIIETYIOIIUM KPUTEPHSIM:

— OTBETHI Ha BOIIPOCHI, IPEAJIAraeMbIE NPENOIaBaTEIEM;

— ydacTue B IUCKYCCHUSIX;

—  BBINOJHEHUE MPOCKTHBIX U UHBIX 3a/IaHUI;

— aCCUCTHpOBAHHE MPENOo/IaBaTeNI0 B MPOBEACHUN 3aHATUH.

Jloxyiagpl U ONIIOHUPOBAHUE JOKJIAA0B IIPOBEPSIOT CTENEHb BIAJACHUS TEOPETUUECKUM
MaTepuaioM, a TaKKe KOPPEKTHOCTh U CTPOTOCTh PACCYKICHUM.

OneHuBaHue NPaKTUYECKUX 3aJaHUN BXOJUT B HAKOIJIEHHYIO OLIEHKY.

CamocTosiTesibHasi padoTa 00yYarOIMXCst

CamocrosTenbHas paboTa CTyIEHTOB — 3TO IPOLECC aKTUBHOIO, IEJIEHAIPABICHHOTO
NpUOOpETEeHUs] CTYACHTOM HOBBIX 3HaHUM, yMEHHH 03 HemoCcpeICTBEHHOro Yy4acTus
IpenosiaBaTessi, XapaKTepU3YIOUIMHCS NPEAMETHOW  HalpaBIEHHOCTHIO, 3((eKTUBHBIM
KOHTPOJIEM U OLIEHKON Pe3yJIbTaTOB JESATEbHOCTH 00yYaroIIerocs.

Lenu camocTosTENbHONU PaOOTHI:

— CHCTeMaTH3alUs U 3aKperyieHuEe MOJyUYEHHBIX TEOPETUUECKHX 3HAHUM M MPAKTHUYECKHUX

YMEHUU CTYICHTOB;

- yrayOJeHue U paclIupeHre TeOPEeTHUECKUX 3HAHU;
- (dopMHpOBaHHE YMEHUH HCIIOJNb30BaTh HOPMATUBHYIO M CIPABOYHYIO JOKYMEHTAIIHIO,

CHEIHUANIbHYIO JIUTEPATYPY;

- pa3BHUTHE MO3HABATEIBHBIX CIOCOOHOCTEH, aKTUBHOCTH CTYAEHTOB, OTBETCTBEHHOCTH H

OpraHU30BaHHOCTH;

- (GopMHpOBaHHE  CAMOCTOSITENIBHOCTH  MBIIUICHUS,  TBOPYECKOW  HMHUIUATHBBI,

CIIOCOOHOCTEH K caMOpa3BUTHIO, CAMOCOBEPILICHCTBOBAHHIO M CAMOpPEaIN3alluu;

— pa3BUTHE UCCIIEOBATEIbCKUX YMEHUHN U aKaJIEeMUUYECKUX HABBIKOB.

CamocTtosaTenbHas paboTa MOXKET OCYIIECTBISATHCS HWHAMBHUAYAIbHO WM TpyINIaMu

CTYZCHTOB B 3aBUCUMOCTH OT II€JIH, 00BbeMa, YPOBHS CIIO)KHOCTH, KOHKPETHOM TEMAaTHUKH.
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TexHomnorust opraHu3alid  CaMOCTOSITENIBHONM  pabOThl  CTYJEHTOB  BKJIIOYAET
UCIIOJIb30BaHNE MH(POPMAIIMOHHBIX M MaTEePHATLHO-TEXHIHUYECKUX PECYpCOB 00pa30BaTEIHHOTO
YUPEKICHUS.

[Tepen BbITTONIHEHNEM O0YYAIOIIUMHUCS CAMOCTOATEIBLHOM pabOThI IIPEI0aBaTelh MOKET
MIPOBOJIUTH NHCTPYKTAX IO BBIITOJTHEHUIO 3a1aHMsI. B MHCTpYKTaXk BKIIIOYAETCS:

— 1eJb U COAEpKaHUE 3aJaHUs;

— CpOKH BBIIIOJTHEHUS;

- OpPUEHTUPOBOYHBIN 00BhEM PabOTHI;

— OCHOBHBIE TpeOOBaHUS K pe3yJibTaTaM padOThl U KPUTEPUU OLICHKH;
— BO3MOXHBIE TUITHYHBIC OMIMOKH MTPH BBHITOJHEHUU.

WHucTpyKTax MpoBOIUTCS MpernojaBaTesieM 3a cueT 00beMa BPEMEHH, OTBEJECHHOTO Ha
M3y4YECHUE JUCLUILINHBI.

KoHTponb pe3ynabTaToB caMOCTOATENbHOW pabOThl CTYIAEHTOB MOXET MPOXOAUTH B
MUCHhMEHHOMW, YCTHOM WITM CMEIIaHHOU (popme.

CTyAeHTbl AOMKHBI MOIXOAUTh K CaMOCTOSITENbHONW paboTe Kak K HauBakKHeHIemy
CPEICTBY 3aKPEIUICHUS U Pa3BUTHsI TEOPETUYECKUX 3HAHUMU, BHIPAOOTKE €IUHCTBA B3TJISIO0B Ha
OTJIeNIbHBIE BONPOCHI Kypca, NPUOOpETeHHsS OMNpeAENEeHHBIX HABBIKOB U HCIOJIb30BaHUS
npodecCuOHaIBHON TUTEpaTyphl.

[TomemeHust 1s1 caMOCTOSTENbHON pabOThl 00ydaIOIUXCS AOKHBI OBITH OCHAICHBI
KOMIBIOTEPHON TEXHUKOW C BO3MOXKHOCTBIO MOJKITIOYCHHS K ceTu «IHTepHeT» 1 obecrieueHneM
JOCTYyTa B 3JIEKTPOHHYIO HHPOPMAIIMOHHO-00pa30BaTEIbHYIO Cpely OpraHU3allnu.

[Tpu camocTosTeHHON TPOPabOTKE Kypca 00ydaronuecs JOKHBIL:

- IpoCMaTpHUBaTh OCHOBHBIE ONPEAETICHUS U (PaKThI;
— TMOBTOPUTh MPONACHHBIA HA 3aHATUM MaTepual W JIONOJHUTH €ro ¢ Y4YeTOM

PEKOMEHIOBAaHHOM 1O JaHHOW TEME JIUTEPATYPHI;

- H3YYHUTh PEKOMEHJOBAHHYIO JINTEPATYPYy, COCTABIIATH T€3UCHI, AHHOTALIUU U KOHCIEKTHI

Haubosee BaKHBIX MOMEHTOB;

— CaMOCTOSITEIbHO BBIMOJIHATD 3a1aHUs, aHAJIOTMYHbIE TIPEIJIaraéMbIM Ha 3aHATHUSX;
— HCIIOJIb30BAaTh I CAMONIPOBEPKH MaTepHalibl (POH/A OLEHOYHBIX CPE/CTB;
—  BBINOJHATH JOMAIIIHUE 33IaHUS TI0 YKA3aHUIO MPENo aBaTesl.

Pexomenganum mo o0y4eHnro mHBaIua0B 1 aun ¢ OB3

OcBoeHre TUCIUTIIMHBI HHBATUAAMH U JuiiaMu ¢ OB3 MoxeT ObITh OpraHn30BaHO Kak
COBMECTHO C JPYTUMHU OOyYarOIIMMHCSA, TaK W B OTHENBbHBIX Tpynmax. [Ipenmomararorcs
CHelualbHbIe YCIOBHUS Ui MOJydeHus oO0pa3zoBaHus HHBaIWaamMu u auiamu ¢ OB3.

[Ipodeccopcko-niearornyeckuii cocTaB 3HAKOMHUTCSI C TICHXOJIOTO-(PU3UOIOTUYECKUMU
0COOCHHOCTSIMU O0y4Jaromuxcsi uHBaiauaoB U jul ¢ OB3, uHauBUAYyanbHBIMU MPOrpaMMaMU
peabunuranuy  WHBaMUAOB (mpu  Hamuuuu). llpy  HEOOXOAMMOCTH  OCYIIECTBISETCS
JOTIONIHUTENIbHAS TOJJEpXKKa TMPEnoJaBaHusl ThIOTOPaMH, IICUXOJOTaMH, COLHUAJIbHBIMU
paboOTHUKAMHU, TPOIICIIMMH MOATOTOBKY aCCHCTCHTaMHU.

B cooTBeTrcTBUU ¢ MeTOMMUECKUMHU peKoMeHnanusMu Munoopraayku PO (yTB. 8 anpens
2014 1. Ne AK-44/05BH) B Kypce MpEANONaracTcsi HCIONIb30BaTh COIUATBHO-aKTUBHBIC U
pedaekcuBHbIE METOAbl OO0y4YeHHS, TEXHOJOTHMH COLMOKYJIBTYPHOH peaOWINTAllUd C IENbIO
OKa3aHHUsl MOMOIIM B YCTAHOBJIEHHWU MOJHOIIEHHBIX MEXKIMYHOCTHBIX OTHOILIEHUM C JPYTUMU
CTYJEHTaMH, CO3JaHUH KOM(OPTHOIO MCHXOJIOTUYECKOTO KJIMMAaTa B CTYIEHYECKOH TpyTIIe.
IMonbop u paszpaboTka y4yeOHBIX MaTEpPHAJIOB TMPOMU3BOIATCS C YUYETOM IPEAOCTABICHHS
MaTepuaia B pa3IU4HbIX (popmax: ayIuanbHON, BU3YyaIbHOM, C UCIOJIb30BAHUEM CIEIHAIbHBIX
TEXHUYECKUX CPEACTB U NH(POPMAIIMOHHBIX CHCTEM.

Menuamarepuansl TakKe CIEAyeT HCHOJIb30BaTh M aJanTHPOBaTh C  Y4ETOM
WHIANBUAYATBHBIX OCOOEHHOCTEH 00yueHuss nHBaU 0B 1 uI] ¢ OB3.

OcBoeHuE OUCHMIUIMHBI HMHBamuaamMu © Jumamua ¢ OB3  ocymectBisercss ¢
UCIIOJIb30BAaHUEM CPEACTB OOy4YEeHHsI OOIIETro W CIEIUAIBHOTO Ha3HAYCHHUs (MIEPCOHATBLHOTO U
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KOJUIEKTUBHOI'O HCIIOJIb30BaHUA). MaTepuanbHO-TEXHUYECKOE OOecreueHue MpeaycMaTpuBaeT
npucnocoOIeHrne ayAuTOpHil K Hy>kKJaM WHBanu0B U ui ¢ OB3.
dopma TMpPOBENECHUS AaTTECTAlUM JUIsl CTYJAEHTOB-UHBaIugoB u Jmi ¢ OB3
YCTaHABIMBAETCS C YUYETOM MHIUBHIyATbHBIX IICUXO(PU3NIECKIX 0COOCHHOCTEH. J{71s1 MHBaTUI0B
u i ¢ OB3 nmpexycmarpuBaetcst nocTymHas (GopmMa MpenocTaBiICHUsS 3aJaHUN OIIEHOYHBIX
CPENCTB, @ UMEHHO:
— B [IEYATHOW WJIU AJIEKTPOHHOHU (hopme (IUIst JIUIl ¢ HAPYIICHUSIMUA OMOPHO-BUTATEIHLHOTO
amnmnapara);
— B mTeyaTHOH (¢opMe WM DJIEKTpOHHOH (opMe ¢ yBETHYEHHBIM HIPUPTOM U
KOHTPACTHOCTBIO ([UIsI JIUI] C HAPYLICHUSIMU CITyXa, pe4H, 3pEeHus);
— METOJIOM YTEHHsSI aCCUCTEHTOM 3aJlaHus BCIYX (IJIs JIHI] C HAPYLICHUSIMH 3PEHUs).
CrynentaM ¢ MHBaIuAHOCTHIO M JinnaMm ¢ OB3 yBenuuuBaercs BpeMsi Ha MOATOTOBKY
OTBETOB Ha KOHTPOJIbHBIE BOMPOCHIL. [[71sl TaKMX CTYZEHTOB MpeaycMaTpruBaeTcs JocTynHas popma
MPE0CTaBIICHUS OTBETOB Ha 3a/1aHUs], 4 UMEHHO:
— THUCBMEHHO Ha Oymare uiu HabOpoM OTBETOB Ha KOMITbIOTEpE (ISl JTUI] C HAPYIICHUSIMH
ciIyxa, peun);
— BbBIOOPOM OTBETA U3 BO3MOXHBIX BapUAHTOB C MCIIOJIB30BAHUEM YCIYyT acCUCTEHTa (I
JUI C HAPYUIEHUSIMUA OMTOPHO-/IBUTATENILHOIO aIlapaTa);
— YCTHO (U151 JIULI C HAPYUICHUSIMU 3PEHUS, OTIOPHO-IBUTATEIBHOTO anmnapara).
[Tpu HEoOXoamMocTH JUIsl O0ydYaroImuXcs ¢ WHBAIMIHOCTRIO U jull ¢ OB3 mpouemypa
OIICHUBAHMSI PE3YJIbTATOB O0YUEHUSI MOXKET MPOBOIUTHCS B HECKOJIBKO ATAIOB.

12. Onucanmne MaTepuaIbLHO-TEXHHYECKOH 0a3bl, HEOOXOIUMOIi 11 OCyIIeCTBJIEHUSI
o0pa3oBaTeIbLHOIO NpoIecca Mo TUCHUILINHE

YuyeOHasi ayauTOpMs, TpeAHA3HAYCHHAs [UIA TPOBEACHHsS Y4YeOHBIX 3aHATHH,
MPEAYCMOTPEHHBIX  HACTOSIIIEW  paboueld  mporpaMMoil  JUCHMIUIMHBI,  OCHAIlCHHAas
O60py,Z[OBaHI/IeM 1 TCXHUYCCKUMHU CPCACTBAMUA OGy‘-IGHI/I}I, B COCTAaB KOTOPbIX BXOAAT: KOMIIJICKTBI
CHeUaln3upoBaHHON yueOHOW MeOenu, J0CKa KIIacCHas, KOMIBIOTEp C YCTAaHOBJICHHBIM
JIMCH3UOHHBIM NPOI'PaAMMHBIM O6€CH€‘-I€HI/I€M, C BBIXOAOM B CECTH «I/IHTepHeT» U OOCTYyIIOM B
3JIEKTPOHHYIO MH(GOPMAIIMOHHO-00pa30BaTEIbHYIO CPEY.

IMoMernenne AJ1si CAMOCTOSTEILHOI PadOTHI 00y4AKIIUXCS — AyAUTOPHS, OCHAIIICHHAS
CIIEIYIOIMIMM 000PYJOBAaHUEM U TEXHUYECKUMU CPEACTBAMM: CIIEHUaTN3UPOBaHHAs MeOenb AJis
npernoiaBaTess ¥ 00yJaromuxcs, 10cka yuyeOHas, MyJIbTUMEIUHHBIN TPOSKTOP, IKPaH, 3BYKOBbIE
KOJIOHKH, KOMIBIOTEp (HOYTOYK), MEepCOHAIbHBIE KOMIBIOTEPHI ISl pabOThl 00yYaromuxcs ¢
YCTaHOBJICHHBIM JIMIICH3WOHHBIM ITPOTrpaMMHBIM OGGCHG‘-IGHI/IGM, C BBIXOJ0M B CCThb ((I/IHTepHeT»
U IOCTYTIOM B 3JIEKTPOHHYI0 HH(POPMAITMOHHO-00pa30BaTEIbHYIO CPEay.
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